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Section 1. EPP Profile
After reviewing and/or updating the Educator Preparation Provider's (EPP's) profile in AIMS, check the box to indicate that the
information available is accurate. 

1.1 In AIMS, the following information is current and accurate...
 Agree Disagree

1.1.1 Contact person
1.1.2 EPP characteristics
1.1.3 Program listings

1.2 [For EPPs seeking Continuing CAEP Accreditation]. Please provide a link to your webpage
that demonstrates accurate representation of your Initial-Licensure Level and/or Advanced-Level
programs as reviewed and accredited by CAEP (NCATE or TEAC).
https://www.heidelberg.edu/academics/programs/the-schools/school-of-education

Section 2. Program Completers
2.1 How many candidates completed programs that prepared them to work in preschool through grade 12 settings during
Academic Year 2019-2020 ?

Enter a numeric value for each textbox.
 
2.1.1 Number of completers in programs leading to initial teacher certification or
licensure1 31 

2.1.2 Number of completers in advanced programs or programs leading to a degree,
endorsement, or some other credential that prepares the holder to serve in P-12
schools (Do not include those completers counted above.)2

0 

Total number of program completers 31

 

1 For a description of the scope for Initial-Licensure Programs, see Policy 3.01 in the Accreditation Policy
Manual
2 For a description of the scope for Advanced-Level Programs, see Policy 3.02 in the Accreditation Policy
Manual

Section 3. Substantive Changes
Have any of the following substantive changes occurred at your educator preparation provider or
institution/organization during the 2019-2020 academic year?

3.1 Changes in the established mission or objectives of the institution/organization or the EPP

3.2 Any change in the legal status, form of control, or ownership of the EPP.

3.3 The addition of programs of study at a degree or credential level different from those that were offered when most
recently accredited

3.4 The addition of courses or programs that represent a significant departure, in terms of either content or delivery,
from those that were offered when most recently accredited

3.5 A contract with other providers for direct instructional services, including any teach-out agreements




Agenda, Action and Articulation


Meeting Date/Time 12/18/2019


Mission
Empowering innovation and fostering equity through cutting-edge teaching and community
relationships.


Vision
To be a regional Education Center that empowers excellence in students, schools, and communities
seeking an innovative learning culture.


Norms of Collaboration


• Stay focused on our purpose.
• Demonstrate overt signs of respect.
• Promote a spirit of inquiry.
• Put ideas on the table.


• Summarize & affirm points of agreement.
• Disagree honestly.
• Commit to the best idea on the table.
• Expect, review, and act on, results.


Participants & Responsibilities


Closure Monitoring - CM Recording - R Lookout - L Facilitation - F
Lindsey Haubert Xiaoming Huang


Dawn Henry


Bryan Smith


Terry Lemley


AGENDA ITEM ▪ What needs to be addressed and what
are the terms of closure?


▪ What data has been collected?


▪ What was discussed and/or decided?


▪ How will this discussion/action affect
student achievement?


Discussion of Math Ed
Curriculum


Terms of Closure
✓ Communicate


information
❏ Take action
❏ 5-Step Data Review
❏ Request for information


from SLT/different dept.


● Continue discussion on transitioning to a BA in Math Education
○ For recruiting purposes - which has more impact, Math Ed or Pure


Math?
● Review of the CAEP NCTM Standards and OAE Math Content Test


○ How are these standards being met in current math content
courses?


○ Where are the gaps?
○ Review of assessment data


● For the current course requirements for math majors:
○ Are the course descriptions accurate?







○ Are the course outcomes aligned to the NCTM CAEP Content
Standards?


○ How could we be certain to include historical development and
diverse cultures in all content domains?


● Are there any courses that could be eliminated from the math education
course requirements to better meet the needs of the OAE Test and NCTM
CAEP Standards? For example:


○ MTH 302 (Differential Equations)
○ MTH 308 (Calculus 4)
○ MTH 310 (Numerical Analysis)


● Are there courses that could replace eliminated courses to better meet the
needs of the OAE Test and NCTM CAEP Standards? For example:


○ AYA majors take MTH 121
○ AYA majors take MTH 118
○ Development of a Geometric Reasoning course for all Primary Ed,


MCE Math Ed, AYA Math Ed
○ Development of a Discrete Math course


Tag Compliance


Terms of Closure
❏ Communicate


information
❏ Take action
❏ 5-Step Data Review
❏ Request for information


from SLT/different dept.


● Link for Tag Courses:
https://www.ohiohighered.org/transfer/transfermodule/learningoutcomes


● Lindsey will provide copies of the descriptions for College Algebra,
Pre-Calculus and Calculus


● Are there other courses that should be considered?


Terms of Closure
❏ Communicate


information
❏ Take action
❏ 5-Step Data Review
❏ Request for information


from SLT/different dept.



https://www.ohiohighered.org/transfer/transfermodule/learningoutcomes



December 18, 2019.pdf




Agenda, Action and Articulation


Meeting Date/Time 10/08/2019


Mission
Empowering innovation and fostering equity through cutting-edge teaching and community
relationships.


Vision
To be a regional Education Center that empowers excellence in students, schools, and communities
seeking an innovative learning culture.


Norms of Collaboration


• Stay focused on our purpose.
• Demonstrate overt signs of respect.
• Promote a spirit of inquiry.
• Put ideas on the table.


• Summarize & affirm points of agreement.
• Disagree honestly.
• Commit to the best idea on the table.
• Expect, review, and act on, results.


Participants & Responsibilities


Closure Monitoring - CM Recording - R Lookout - L Facilitation - F
Lindsey Haubert


Bryan Smith


Terry Lemley


AGENDA ITEM ▪ What needs to be addressed and what
are the terms of closure?


▪ What data has been collected?


▪ What was discussed and/or decided?


▪ How will this discussion/action affect
student achievement?


Discussion of Math Ed
Curriculum
Terms of Closure
✓ Communicate


information
❏ Take action
❏ 5-Step Data Review
❏ Request for information


from SLT/different dept.


● Discussion of CAEP NCTM Standards and OAE Math Content tests - what
standards are we not hitting?


○ Lindsey shared data and chart
○ Lindsey emailed the OAE test prep materials to the math


department
○ Discussion of needs moving forward, such as the elimination of


EDU 302, 308, 310 for math ed majors
■ Which is more our focus - math ed or math majors?


○ Discussion of adding in a geometric reasoning course for Primary
majors, MCE, AYA math ed







○ Need for for more intentionality toward discrete mathematics and
probability


● Need to look at Tag compliant courses for entry level math courses
● Could we do a BA in math education?
● Need to meet again and include rest of the department


Terms of Closure
❏ Communicate


information
❏ Take action
❏ 5-Step Data Review
❏ Request for information


from SLT/different dept.


Terms of Closure
❏ Communicate


information
❏ Take action
❏ 5-Step Data Review
❏ Request for information


from SLT/different dept.





October 8, 2019.pdf




Curriculum Revision Student Feedback 2-23-2020







1. For which teacher competencies do you think the current curriculum prepares students well and
which could be better addressed? [Applying knowledge of how students learn to inform
instruction]


2. For which teacher competencies do you think the current curriculum prepares students well and
which could be better addressed? [Differentiating instruction to support the learning needs of all
students]


3. For which teacher competencies do you think the current curriculum prepares students well and
which could be better addressed? [Understanding students' diverse cultures, language skills, and
experiences]


4. For which teacher competencies do you think the current curriculum prepares students well and
which could be better addressed? [Establishing a respectful, safe, and caring learning
environment]


5. For which teacher competencies do you think the current curriculum prepares students well and
which could be better addressed? [Identifying instructional strategies appropriate to my content
area]


6. For which teacher competencies do you think the current curriculum prepares students well and
which could be better addressed? [Linking interdisciplinary learning experiences]


7. For which teacher competencies do you think the current curriculum prepares students well and
which could be better addressed? [Using assessment to inform instruction]


8. For which teacher competencies do you think the current curriculum prepares students well and
which could be better addressed? [Using a variety of diagnostic, formative, and summative
assessments]


9. For which teacher competencies do you think the current curriculum prepares students well and
which could be better addressed? [Using technology to enhance teaching and learning]


10. For which teacher competencies do you think the current curriculum prepares students well and
which could be better addressed? [Aligning instructional goals and activities to content standards]


1.           2.            3.            4. 5.           6.           7.           8. 9.            10.







Are there other things the current educator preparation curriculum does well or not so
well?


I mentioned in the meeting having some type of field placement for students in the second semester of
freshman year, just so we have more experience and are out in schools every semester.


The importance of getting to know students is done really well. Also vocabulary instruction such as tier 1
vs. tier 3 words is introduced in multiple classes. Instead of focusing on what words to teach, I think it
would be more beneficial to share how to provide vocabulary supports to students in one of the classes.


I would like to be better informed on all the opportunities I have available at Heidelberg that will assist me
in teaching. (Ex. Math Camp)


I think we definitely need to focus more on relearning content and how to teach it, because some of this
stuff I haven't seen in years so it's difficult to try and teach.


Pre-field hours aren’t beneficial.. I think more time
Learning in the classroom would be more beneficial to the experience!


As it stands right now it feels choppy. Students get used to working in a classroom and then the next
semester they are in the classroom at all. Consistency is key. I would also reccomend some sort of
google drive that allows students to look back on all the resources they have got during their four years of
instruction. Students would be able to access all of them and use them in their field experiences. This way
things arent lost when they are no longer still in a specific class on canvas.


could use a review of math content that I will be teaching as part of methods or separate courses,
communication with other departments like our content area in scheduling classes could be improved,
and provides multiple times the structure and ways to plan lessons like backwards design, organizing
units, etc.


As a music education major, my first experience with the edTPA was when I began writing it. There needs
to be more coordination between the music building and the education building.


There needs to be more social studies content for Early Childhood. There also needs to be more content
for methods, time for field hours, classes that are focused on assessment, and classes focused around
students who are in special education/on IEPs (for those that are not ISP). The education department
does a good job of getting us in field almost every semester and getting us in the field very early on in the
program.


I think there should be more focus on actual content and assessment, especially rubrics. I also feel like
we talked around specific research like Piaget or Vigotsky instead of learning about it and what it looks
like in the classroom.


Consistent lesson plan templates per courses. Explaining diversity experience before registering.







How can we improve the way teacher candidates experience diversity?


Be able to go to a number of classes in some way, or different schools. Maybe a one-day trip where EDU
students go to school in a more urban school setting.


Diversity experiences embedded through different classes or student organizations. I think students could
also benefit from sharing about their diversity experience in a research project or presentation form
because I will never refer to the paper I wrote in my career. If we had to present our experiences to
others, I think it'd be more memorable and something we can discuss in interviews.


Visit more schools out of the area and observe.


Exposure to a bigger variety of types of diversity so they can be more prepared for actual teaching
depending on where candidates go


This is pretty difficult considering the area we have to teach in, so I think it would be neat to have some
kind of required class trip to go to an intercity school in Columbus or somewhere like that to observe.


Have more opportunities during field experiences that are aligned to diversity. Like class trips.


Do a group trip to the same location so we can share differences and similarities to see what we learned
throughout the experience


I have had great experiences. Fostoria is great for diversity as well as the PACE program.


I believe math camp in Toledo is a great idea!


plan mini diversity experiences every semester that certain classes are required to attend or be a part of.
Ensure that everyone has at least one placement at a school that is more diverse


Reflect on each field experience more. Also assign students to a variety of schools for field experience.
There are a lot of schools in the area that are different... but a lot of times I feel like we use the same
schools.


More diverse placements, maybe a trip to see a very diverse community and work with the school for a
day or two.


Every class should discuss diverse students and differentiation of instruction instead of having a single
class about diverse learners.


More diverse placements, maybe a trip to see a very diverse community and work with the school for a
day or two.


I think it would be beneficial to have field placements that have more diversity. For example, getting us in
schools that are inner city. I also think it's a good idea to go on trips (like how other programs do the
spring break trips). Lastly, studying abroad is a great opportunity and I was upset that with how the
education department works, you cannot study abroad during a semester. If you do, you will not graduate







on time. I had to study abroad for the summer but really wished that I was able to during a whole
semester - this would also help with the diversity aspect that the program wants.


Having a program where teachers experience inner city urban schools instead of basic rural and
suburban schools.


List ways they could experience diversity when in home town over summer/break or for a job or other
volunteer opportunities.
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Student Focus Group - EPP Curriculum Redesign
February 25, 2020 1:00pm


Present: L Haubert, S Pistorova, L Cartwright, S Bowerman, B Haley, M Castleman,
Students: A Cavanaugh, R Gerken, B Reed, S Oney, A Zeller, C Crem, M Birone, M Szawranskyj,


P-3 to P-5 change is initiating the change in the EPP curriculum.


Other items to reflect on  within the EPP


Diversity Experience -area schools do not have much diversity (socio-economic, cultural, religious)
-in the past, one day experience
-looking for variety of school settings; charter schools, montessori,
-take Math Camp into diverse schools during a school day (HYPE Day vs.


another school day)
-recap amongst HU students participating to compare diverse experiences
- arrange a school visit prior to attending a conference in another city
-add more opportunities in Fostoria City Schools


Field Experience


Methods experience


Trying to streamline Ed program courses into all concentrations taking same courses - larger class sizes,
(balances course loads?) This will allow MCE and AYA to have a methods placement in the semester prior to
student teaching as the Early concentration has now, rather than having a space of a year between methods
placement and student teaching.


Try to balance Methods courses between morning and afternoon times in order to expose HU teacher
candidates to different sections of a school day.


Create a live message board where students can leave suggestions and comments regarding the program.


Strengthen relationship with Educators Rising (Sentinel). Attend conferences, sessions, - great experience.


Look at schedules between Ed courses and content courses - look for time conflicts.


Lesson plan template - we need a consistent, common lesson plan template


Methods - 8 week class/8 week field  - seems to work better because of fluidity of field experience, learn the
classroom and students better


4:00pm Session
Diversity Experience - redefine criteria;  has changed year to year


-cost is an issue for many students
-inform freshmen sooner so they can plan on expense







Include more social studies into Early curriculum
Mentor teachers have a different vision
AYA should have a field experience in 7th and 8th grade
Methods field hours are difficult to get 100
Methods 8wks class/8wks field   - try to get more class instruction before full field
Pre-field hours sometimes are not effective, not consistent
AYA and MCE need to be in field in the semester prior to student teaching


Students teachers agree that methods 50 - 50 hours leading into student teaching is a good idea
Communication and listing expectations with mentor teachers is key
Be aware of space for Gen Eds (Gen Eds are being redesigned)


Content methods - look at programs that schools currently use.
Need more instruction on aligning standards
Need more Special Education curriculum for those who are not ISP
Need more instruction on job search, post graduate information leading into a teaching career
Need more on writing IEPs and the process of referring students for IEPs
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2/25/2020 Heidelberg University Mail - Student focus group


https://mail.google.com/mail/u/0?ik=fbbea93e49&view=pt&search=all&permmsgid=msg-f%3A1659536655588708320&simpl=msg-f%3A1659536655588708320 1/1


Stacey Pistorova <spistoro@heidelberg.edu>


Student focus group
Sherri Bowerman <sbowerma@heidelberg.edu> Tue, Feb 25, 2020 at 2:04 PM
To: Anna Cavanaugh <acavanau@heidelberg.edu>, Rachel Gerken <rgerken@heidelberg.edu>, Anna Zeller <azeller@heidelberg.edu>, Carmyn Cremonese
<ccremone@heidelberg.edu>, Maria Birone <mbirone@heidelberg.edu>, Madeleine Szawransky <mszawran@heidelberg.edu>, Sarah Oney
<soney@heidelberg.edu>, Brandon Reed <breed1@heidelberg.edu>
Cc: Stacey Pistorova <spistoro@heidelberg.edu>, Lindsey Haubert <lhaubert@heidelberg.edu>, Dawn Henry <dhenry1@heidelberg.edu>, "Dr. Michele Castleman"
<mcastlem@heidelberg.edu>, "Dr. Brian Haley" <bhaley@heidelberg.edu>


Thanks so much for coming to today's focus group!
I have attached the proposed curriculum revision - REMEMBER this only a draft and has not been approved. 


Please complete the Survey linked below to add more thoughts on this topic!


Again, many thanks to you all!


EPP 2020 Curriculum Revision Feedback Survey
Sherri Bowerman
Administrative Assistant
School of Education 
Heidelberg University
t: 419-448-2125 | e: sbowerma@heidelberg.edu | w: heidelberg.edu
Take a virtual tour of our campus!
      


Redesign-student presentation .pdf
62K



https://forms.gle/AFcuGYRC3FV2rWeg8

mailto:sbowerma@heidelberg.edu

http://www.heidelberg.edu/

http://www.heidelberg.edu/virtual-tour

https://mail.google.com/mail/u/0?ui=2&ik=fbbea93e49&view=att&th=1707dbcbb01acfe0&attid=0.1&disp=attd&realattid=f_k729at4l0&safe=1&zw
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Sherri Bowerman <sbowerma@heidelberg.edu>


Student Focus Group
1 message


Sherri Bowerman <sbowerma@heidelberg.edu> Tue, Feb 25, 2020 at 5:25 PM
To: Alexis Calhoun <acalhoun@heidelberg.edu>, Anthony Denigris <adenigri@heidelberg.edu>, Abraham Patterson
<apatters@heidelberg.edu>, Jasmyn Mullins <jmullin1@heidelberg.edu>, Madalyn Branham <mbranham@heidelberg.edu>, Madison
Klaiss <mklaiss@heidelberg.edu>, Krystina Fultz <kfultz@heidelberg.edu>, Bradley Wienhold <bwienhol@heidelberg.edu>, Matthew
Davenport <mdavenpo@heidelberg.edu>, Lindsey Robinson <lrobinso@heidelberg.edu>, Kelsey King <kking2@heidelberg.edu>, Lauren
Nichols <lnichols@heidelberg.edu>, Emma Saltsman <esaltsma@heidelberg.edu>, Emmanuelle Ramsdell <eramsdel@heidelberg.edu>,
Jennifer Thayer <jthayer@heidelberg.edu>, Megan Gwirtz <mgwirtz@heidelberg.edu>, Liana Petitti <lpetitti@heidelberg.edu>, Morgan
Young <myoung2@heidelberg.edu>, Samantha Blake <sblake@heidelberg.edu>, Gracie Abner <gabner@heidelberg.edu>, Skylar Sloan
<ssloan@heidelberg.edu>, Jacob Jenne <jjenne@heidelberg.edu>, Jennifer Burgei <jburgei@heidelberg.edu>, Maia Brower
<mbrower@heidelberg.edu>, Vivian Brauer <vbrauer@heidelberg.edu>, Autumn Simpson <asimpso1@heidelberg.edu>, Bernadette Wolfe
<bwolfe1@heidelberg.edu>
Cc: Stacey Pistorova <spistoro@heidelberg.edu>, Lindsey Haubert <lhaubert@heidelberg.edu>, "Dr. Brian Haley"
<bhaley@heidelberg.edu>, "Dr. Michele Castleman" <mcastlem@heidelberg.edu>, Dawn Henry <dhenry1@heidelberg.edu>


Thanks so much for coming to today's focus group!
I have attached the proposed curriculum revision - REMEMBER this only a draft and has not been approved. 


Please complete the Survey linked below to add more thoughts on this topic!


Again, many thanks to you all!


EPP 2020 Curriculum Revision Feedback Survey
Sherri Bowerman
Administrative Assistant
School of Education 
Heidelberg University
t: 419-448-2125 | e: sbowerma@heidelberg.edu | w: heidelberg.edu
Take a virtual tour of our campus!
      


Redesign-student presentation .pdf
62K



https://forms.gle/AFcuGYRC3FV2rWeg8

mailto:sbowerma@heidelberg.edu

http://www.heidelberg.edu/

http://www.heidelberg.edu/virtual-tour

https://mail.google.com/mail/u/0?ui=2&ik=224747ce63&view=att&th=1707e7477072aba1&attid=0.1&disp=attd&realattid=f_k72gkeqb0&safe=1&zw
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Date: November 14, 2019


Catalog Change Submission Form
Undergraduate Curriculum Committee


Name and title: Dawn Henry, Director


School/Department
:


Education


Email address: dhenry1@heidelberg.edu


Phone number: 419-448-2128


A. Copy the catalog text to be changed from the current catalog on the Web and paste below.  Reformat
the text as follows:
● Strike out text to be deleted.
● Underline new text.


PROGRAM LISTING:


EDUCATION (EDU, EIS)
Professor Haley; Associate Professor Castleman; Assistant Professors Haubert, Henry (chair),
Pistorova.
Education offers educator preparation programs that lead to licensure in the State of Ohio. It is
fully accredited by the Council for the Accreditation of Educator Preparation (CAEP). While
specific elements of educator licensure vary from state to state, there is sufficient similarity so
that the programs offered at Heidelberg will satisfy requirements in many states. Licensure
candidates must apply for the appropriate Ohio Department of Education license within one
calendar year of earning the Education degree.
Ohio teaching licenses are awarded to Education Majors in the following areas:
I . Early Childhood Primary Education—Pre-K through Grade 3 5
II. Middle Childhood Education—Grades 4 through 9
III. Adolescent to Young Adult—Grades 7 through 12
IV. Multi-Age— Music Education—Pre-K through Grade 12
V. Intervention Specialist—(Special Education) Grades K through 12
Candidates may receive a four-year Resident Educator license in one of the first four areas
listed above as well as (1) add Intervention Specialist to any of the above, (this is not a
stand-alone program at Heidelberg) or (2) seek a combination of two of the first four licenses.
Note that this will require additional coursework and will take additional time. Also, some
students will have a double major, e.g., Math and AYA. Candidates seeking licensure in two
areas, must student teach in each area for at least six weeks.
Entering freshmen are classified as Conditional Education Majors (EDC) and take EDU 110 or
MUS 110 (Music Education majors only), MUS 115 (Music Education majors only) and PSY 101
during their freshman year. Upon successful completion of these courses (C– or higher),
students may enroll in EDU EIS 200, the accompanying seminar, and EIS 267. Upon successful
completion of these courses (C– or higher), conditional education majors may enroll in EDU 220


Catalog Change Submission Form (updated 09/2017)







and the accompanying seminar. (A 2.85 GPA also is required). Students enrolled in EDU 220
should register to take the state mandated pedagogy assessment prior to the end of the course.
During EDU 220, students should apply for admission to the Education Licensure Educator
Preparation Program.
Admission to the Teacher Licensure Educator Preparation Program is by application only and is
subject to certain requirements. Prior to admission, those who plan to pursue a program in
Education must have developed entrance level competency in general knowledge and
professional studies as evidenced by the following requirements:
A cumulative grade point average of 3.00 2.85 or better
Demonstration of General Education Proficiency in mathematics, reading, and writing as
determined by the Education Preparation Program (e.g., current accepted passing rates on
national normed assessments such as: Praxis Core Academic Skills for Educations of
mathematics, reading, and writing; ACT; SAT). See specific details in the Educator Preparation
Program Student Handbook.
Registration for the state mandated pedagogy assessment appropriate for the student’s
licensure area.
Once accepted into the licensure program, Conditional Education majors will be classified as
Education Licensure Candidates (EDL). Conditional Education majors must be classified as
EDL to enroll in 300-level professional education classes. They also must maintain a 3.00 2.85
cumulative GPA in order to enroll in any professional education courses at the 300-level or
above. (The 3.00 2.85 GPA may be waived for candidates who have earned a passing score on
all state-mandated tests required for the licensure area.)
Education Licensure Candidates (EDL) must earn state passing scores on all state mandated
tests required for their licensure area before they will be permitted to register for student
teaching (EDU 426, 427, 428, 429, 430).
The state of Ohio requires that all Early Elementary Education, Middle Childhood Majors and
those adding Intervention Specialist to complete a reading core of 12 credit hours. A passing
score on a state approved test of principles of scientifically researched-based reading
instruction is also required. The required courses include EDU 230, 344 or 350, 414 and EIS
285.
All Education Majors must complete the education licensure core courses. Beyond these,
candidates need to complete the courses required for their specific licensure area. Any EDU or
EIS course that is a prerequisite for any other EDU or EIS course must be passed with a grade
of C- or better. Grade waivers will not be given for prerequisite courses.
Ohio law requires that all persons working in schools with students must complete both an Ohio
criminal background check and an FBI criminal background check annually, conducted by the
Bureau of Criminal Identification Investigation (BCII). This includes all education majors who are
registered for any course with a field experience component.
Required Education Licensure Core Courses: 26 hrs.
EDU 110 or MUS 110, EDU EIS 200 (prerequisite PSY 101), 220, 416; EIS 267; EIS 271 or 272
when ISP, EIS 468; and, one or more of: EDU 426 (Early Primary Capstone), 427 (Middle
Capstone), 428 (Adolescent Capstone), 429 (Intervention Capstone), or 430 (Multi-age
Capstone).
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II. Education Major: Middle Childhood Licensure Track—30 hrs.: EDU 207, 227 226, 230, 324,
350, 375, Intro to Concept Methods, Advanced Concept Methods, 400, 414; EIS 285, 320, 380,
281 (379 when Middle and ISP). The goal of this track is to prepare teachers for grades 4
through 9. Students in this track must complete two of the following Areas of Concentration:
Language Arts 24 hrs. Social Studies 26 hrs. Mathematics 21 hrs. Science 24 hrs.
LIT 102 EDU 373 EDU 380 EDU 390
MED 369A ECO 102 CPS 150 or 201 BIO 110 and 110L
WRI 210 HIS 105 MTH 117 ENS 101
or MED 205 HIS 106 MTH 118 PHY 100
LIT 231 OR 232 HIS 107 MTH 119 PHY 172
NDI 382 POL 227 MTH 121 CHM 103
EDU 218 HIS 120 MTH 222 GEO 101 and 101L
MED 156 NDI 121 +1 hour in a lab in
EDU 324 NDI 310 either ENS, CHM, or PHY
EDU 360


Middle Childhood Generalist
The Middle Childhood Generalist is an endorsement available only to those pursuing a middle
childhood license. It will allow the candidate to teach all subjects in grades 4-5-6 only. It is
designed to meet the needs in those schools with self-contained classrooms in those grades.
The candidate will not be restricted to self-contained situations. Grade level is the only
restriction.
The following program of study has been approved for Heidelberg:
To add English, take: WRI 101 and LIT 102.
To add Math, take: MTH 117 and MTH 118.
To add Social Studies, take: HIS 107 and POL 227.
To add Science, take: BIO 110 and GEO 101.
Anyone who has already graduated may also add this endorsement to their license through
Heidelberg by meeting the requirements listed above. Candidates must add both of the
non-concentration areas to be able to teach in a self-contained classroom.
Additional OAE Tests are required for the Middle Childhood Generalist Endorsement.
Candidates seeking the endorsement must choose one option: either the 018 and 019 OAE
Elementary Education Subtests or the content tests for each content area being added to the
MC license.


III. Education Major: Adolescent to Young Adult Track—12 hrs.: EDU 208, 228 226, 230, 324,
350, intro to Concept Methods, Advanced Concept Methods, 400, 428; EIS 380 (379 when AYA
and ISP) 281, 285, 320; and, one of the following: EDU 366, 376, 386, 396. NOTE: The AYA
Track may allow for a content major to be chosen from Math, English, History or Biology. EDU
230, 414 and EIS 285 are required for any AYA major adding Intervention Specialist License.
The goal of the AYA track is to prepare teachers for grades 7 through 12.
A. Integrated Math License (AMT): 41 semester hours
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Required: MTH 222, 223, 302, 303, 305, 307, 308, 310, 312, and 401
Allied Courses: PHY 101, CPS 150, 201
B. Integrated Language Arts License (ALA): 50 semester hours
Required: WRI 101; WRI 210 or MED 205; LIT 102, 205 or 206; MED 156, 369A; LIT 221 or
222, 231 or 232, 291, 306 or 307, 346; ENG 490; EDU 218, 324; NDI 382
Allied Courses: Choose 3 from: COM 100, 209; MED 312, 325; THR 207, 306
C. Integrated Social Studies License (AIS): 51 semester hours
Required: HIS 105, 106, 107, 108, 384, and 385; one of HIS 311, 321, or 322; one of HIS 332,
333, or 335; one of HIS 325 or 357; one of HIS 386 or PSY 309; ECO 251, 252; REL 204; ANT
200; POL 221; POL 227 or 235; NDI 310
D. Life Sciences License (ABI): 59 semester hours (Teaching area: Biology)
Required: BIO 123, 123L, 124, 213, 223, 224, 311, 312, 363; Choose courses to total 6
additional hours: Select at least one from: 318, 325, or ENS 334, and if not two from previous
section, one additional course from: BIO 390/91, 425/26; ENS 101
Allied Courses: CHM 111, 112; PHY 101 and 102; MTH 119 and MTH elective, GEO 101 or 201
E. Integrated Science Option I (ASC): 60 semester hours
(Teaching areas: Biol/Chem/Earth Sci/Physics)
Required: BIO 123, 123L, 124, 223, 224, 363, and BIO 213 or ENS 334; CHM 111,112, 201, 202
or 210; GEO 101/101L, 201; PHY 101, 102, 172, plus 3 hours of PHY electives excluding PHY
104.
F. Integrated Science Option II:
Required: BIO 123, 123L, 124, 223, 224, 363, and 213 or ENS 334; CHM 111,112; GEO 101;
PHY 101, 102; and one of the following groups of courses:
1. Teaching Areas: Biology/Chemistry (ABC) 58 semester hours


CHM 201, 202, 210, and 307
2. Teaching Areas: Biology/Earth Science (AEB) 58 semester hours


GEO 104 or 116, 201, 305; WSS 305 or ENS 310; PHY 172
3. Teaching Areas: Biology/Physics (ABP) 63 semester hours


PHY 216, 227, 228, and 391. Choose two additional 300-level physics courses.
IV. Multi-Age Track—The goal of the Multi-Age track is to prepare Music teachers for Pre-K
through grade 12. Note: Music Education candidates are not considered Education Majors, just
licensure candidates. They are a BMus Music major. Refer to the Music section to see course
requirements.


Additional Licensure Option
Intervention Specialist
The Intervention Specialist license may be added to another license. It is not a stand-alone
program at Heidelberg. The goal is to prepare teachers to work with children with Mild/
Moderate Disabilities. The goal of the Intervention Specialist licensure program is to prepare
teacher candidates seeking primary, middle childhood, or adolescent/young adult teaching
licensure to also work with children with mild/moderate disabilities. The program is not a
stand-alone program.
Required Courses (26 semester hours): EDU 201, 230, 324, 350, and EIS 285 (Primary and
Middle); 344 (Early), 347 (Multi-Age) or 350
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(Middle and AYA); and 414 EDU 324 and 350 (AYA); EIS 272, 273, 285, 350, 361, 379, and 471,
and 473. (See required Education
Licensure Core Courses.) The Senior Capstone is EDU 429 (4 5 hrs.) and four five additional
hours from: EDU 426, 427, 428 or 430.


COURSE LISTINGS:


EDU-Education
110. Vital Connections Introduction to Education 2 3 credit hours. Recitation: 2. Laboratory: 0.
Alternative Mode: 0.
Introduction to the history and philosophy of education. Incorporates research/study of basic
issues in the field of education, roles of the teacher and trends in education. Students are
involved in general classroom observation at appropriate grade-levels for career decision
purposes. (Fall, Spring)


EDU EIS 200. Human Growth and Development 3 credit hours. Recitation: 3. Laboratory: 0.
Alternative Mode: 0.
Explores the principal aspects of human growth and development including the social,
emotional, cognitive and physical development from birth through adolescence. Additionally,
associated learning theories in relation to the age level characteristics, diversity and
differentiation associated with age level characteristics will be discussed. Prerequisites: C - or
higher in EDU 110 or MUS 110 and PSY 101. (Fall, Spring)


207. Growth and Development Seminar: Middle Childhood 1 credit hour. Recitation: 1.
Laboratory: 0. Alternative Mode: 0.
EDU 207 builds on EDU 200 giving special emphasis to the middle child. The middle child is
unique in his/her social, emotional, cognitive and physical development. Given these
characteristics developmentally appropriate instruction is essential for the middle school aged
child. This course is designed to examine the implications of Middle Childhood growth and
development and its relationship to teaching. Prerequisite: C- or higher in EDU 110 and PSY
101. Corequisite: EDU 200. (Fall, Spring)


208. Growth and Development Seminar: Adolescent to Young Adult 1 credit hour. Recitation: 1.
Laboratory: 0. Alternative Mode: 0.
EDU 208 builds on EDU 200 giving special emphasis to the adolescent to young adult. The
social, emotional, physical and cognitive characteristics will be explored so as to give the
preservice teacher a clearer understanding of this age group and implications for teaching.
Prerequisite: C- or higher in EDU 110 and PSY 101. Corequisite: EDU 200. (Fall, Spring)


218. Adolescent Literature (R)(H) 3 credit hours. Recitation: 3. Laboratory: 0. Alternative Mode:
0.
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Emphasis on literature written for adolescents, including a study of and reading from the various
genres, how to use literature in the middle and secondary school classroom, how to read for a
variety of purposes, reading aloud to students, SSR, reader response theory, censorship,
literary elements, evaluating adolescent literature for quality and relevance, choosing a canon of
literature and the transactional nature of reading literature. Unit and lesson planning will be
required. The Internet will be used to research authors, find and contrast works of literary
criticism and locate books for thematic units. Students will be required to read prose and poetry
by a wide variety of American and non-American authors. Prerequisite: 2.75 GPA, and C- or
higher in PSY 101 and EDU 220. (Fall, odd-even years)


220. Principles of Teaching 3 credit hours. Recitation: 3. Laboratory: 0. Alternative Mode: 0.
The course is designed to help students gain an overview of the effective principles of good
teaching as seen through the academic literature and practices of teachers. Candidates will
consider the strategies that are available to students to help create a motivated, positive climate
for learning. There is a strong emphasis on active, authentic and constructivist planning and
learning. Prerequisite: 2.75 GPA, C- or higher in PSY 101 and EDU EIS 200. (Fall, Spring)


227. Principles of Teaching Seminar: Middle Childhood (W)(S) 1 credit hour. Recitation: 1.
Laboratory: 0. Alternative Mode: 0.
This course builds on EDU 220 giving special emphasis to the middle child. As the middle child
is unique in their development, emphasis in the course will consider the appropriate classroom
and school environment suitable for the middle child. Particular attention will be paid to how
team teaching, exploratory programs, integrated units and pastoral care are considered
essential elements of an effective middle school. A field experience is required. There is an
additional fee with this course. Prerequisite: 2.75 GPA, C- or higher in PSY 101, EDU 200 and
207. (Spring)


228. Principles of Teaching Seminar: Adolescent to Young Adult(W)(S) 1 credit hour. Recitation:
1. Laboratory: 0. Alternative Mode: 0.
This course builds on EDU 220 giving special emphasis to the AYA student. Students will be
expected to consider the essential principles of teaching as outlined in the research literature.
Emphasis will be given to creating a positive classroom climate through the exploration of
appropriate teaching strategies and classroom management techniques. A field experience is
required. There is an additional fee with this course. Prerequisite: 2.75 GPA, C- or higher in PSY
101, EDU 200 and 208. (Spring)


230. Foundations of Reading 3 credit hours. Recitation: 2.5. Laboratory: 0. Alternative Mode:
0.5.
An introduction to the theories/models of the process of reading, stages of reading
development, the development of literacy, word identification strategies, comprehension theory
and instructional strategies, text structure, the reading/writing connection, the role of literature in
the classroom, assessment, material selection, organizing and managing reading programs,
accommodating needs in multicultural and multi-ability classrooms. Examination of appropriate
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software to enhance and reinforce reading skills and use of the Internet for literature and
content/curriculum resources is included. Required field experience in which students
implement instructional strategies learned in class and present quality children’s literature in
settings appropriate for licensure area. Prerequisite: 2.75 GPA, C- or higher in PSY 101 and
EDU 220, 225 (Early Childhood Primary); EDU 220, 227 226 (Middle Childhood and AYA).
Corequisite: EIS 285. (Fall, Spring)


324. Teaching Written Composition of Written Composition (K-12) (W) 2 3 credit hours.
Recitation: 2. Laboratory: 0. Alternative Mode: 0.


The primary purpose of this course is to provide the pre-service teacher with instruction in
teaching writing. Emphasis will be on teaching writing as a process. Additional topics to be
covered include: language acquisition, dialects, study and test-taking strategies, note-taking
techniques, methods of teaching writing, forms of writing, instructional guidelines for teaching
writing, goals of writing instruction, teaching writing across the curriculum, integrating writing
with literature, evaluating student writing, and providing feedback to students. Students will also
be involved in a writing workshop. Recommended for all early, middle, and AYA English majors.
Prerequisites: 3.0 2.85 GPA; C- or higher in PSY 101; and Sophomore Status. (Fall, even-odd
years)


347. Reading to Learn in the Content Area: Multi-Age (W) 3 credit hours. Recitation: 1.7.
Laboratory: 0. Alternative Mode: 1.3.
Emphasis on helping students process and learn from content materials, including
understanding text structure, vocabulary development, comprehension strategies, and use of
strategies specific to teaching in a multi-age education program. Field experience required.
Focus will be on reading to learn for ages 5-21. This course is taken by all Multi-Age Licensure
Candidates. Prerequisites: GPA 3.0 2.75; Junior Status; EDU 220; COM 100 and WRI 101 or
Honors Program. (Spring)


350. Reading to Learn in the Content Area—Middle and AYA (W) 3 credit hours. Recitation: 1.7.
Laboratory: 0. Alternative Mode: 1.3.
This course emphasizes tools and techniques to help students process and learn from content
materials; including understanding text structure, general and specific vocabulary,
comprehension strategies, forms of discourse, and research in reading. Focus will be on
learning to read, reading to learn, and finding and assessing age-appropriate materials and
resources. Emphasis on helping students process and learn from content materials, including
understanding text structure, general and specific vocabulary development, comprehension
strategies, language acquisition, dialects, usage, purposes of language, forms of discourse,
research in reading, study skills, test taking, assessment and evaluation. Focus will be on
reading to learn. Additional emphasis on developing integrated instructional units linking content
areas. Students will be expected to use the Internet to locate adolescent literature for each
content area and materials/programs to enhance their instruction. Ohio’s Language Arts Model
will be used to plan and implement instruction. 50 Field experience required. This course is
taken by Middle Childhood Majors, AYA Majors and Intervention Specialist Candidates seeking
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Middle or AYA Licensure. There is an additional fee with this course. Prerequisites: 3.0 2.85
GPA, C- or higher in PSY 101, EDU 220; COM 100 and WRI 101 or Honors Program.
Co-requisites: Taken concurrently with one of the following by AYA Majors: 366, 376, 386, 396;
with 375 and two of the following by Middle Childhood Majors: 360, 373, 380, 390. (Spring)


360. Language Arts in Middle School 3 credit hours. Recitation: 2.4. Laboratory: 0. Alternative
Mode: 0.6.
Emphasis will be on methods and materials used to teach language arts in grade 4-9. Specific
content includes language acquisition, the history of language, English grammar, dialects, levels
of usage, purposes of reading, writing, listening, and speaking, and the ways readers respond to
literature. A wide variety of literature will be read. With regard to writing, the composing process,
forms of writing, and purposes for writing will be covered. Students will also learn how to plan
and teach language arts lessons, including writing objectives, choosing instructional strategies
and materials, grouping students, applying research findings, and assessing diverse learners.
Students will have a middle school field placement. The use of computers to enhance teaching
units, locate materials, etc., will be stressed. The Ohio Language Arts Model will be
emphasized. Field experience required. Prerequisites: 3.0 2.85 GPA; Junior status; C- or higher
in PSY 101; EDU 220, 230; and EIS 285. Co-requisite: EDU 350, 375 and one of the following:
373, 380 or 390. (Spring)


366. Methods in English 3 credit hours. Recitation: 2.4. Laboratory: 0. Alternative Mode: 0.6.
This course will cover both the content to be taught and the pedagogy of teaching English in
Adolescent to Young Adult classrooms, including but not limited to: selecting and using
materials for diverse learners and learning styles, applying the knowledge base to the language
arts, using the Ohio Language Arts Model to frame instruction and assessment, and designing,
implementing, interpreting, and reporting on assessment. Students will also become aware of
sources of adolescent literature by diverse writers, study the forms of oral and written discourse
and their place in the English classroom and learn how to help students read for different
purposes and respond to literature. Students will plan and implement lesson and unit plans.
Finally, attention will be given to the nature of language and theories of language acquisition.
Field experience required. Prerequisite: 3.0 2.85 GPA; C- or higher in PSY 101 and EDU 220,
230; and EIS 285. Co-requisite: EDU 350. (Spring)


370. Internship 0-15 credit hours. Recitation: 0. Laboratory: 0. Alternative Mode: 1-15.
This course is open to Education senior students who are no longer pursuing a teaching license
or are unable to fulfill the requirements necessary for an Ohio teaching license. Students must
complete 10 credit hours of Internship to substitute for Student Teaching and the Seminar in
Education. Prerequisites: Senior status; for Early Childhood: EDU 344 and EDU 345; for Middle
Childhood two of the following: EDU 360, EDU 373, EDU 380, EDU 390; for AYA one of the
following: EDU 366, EDU 376, EDU 386 or EDU 396; for Music MUS 373 and MUS 374.
Corequisites: EIS 380, EDU 400 and EIS 468.


373. Social Studies in the Middle School 3 credit hours. Recitation: 2.4. Laboratory: 0.
Alternative Mode: 0.6.
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Methods encouraging concept and generalization development through active participation will
be the major focus. The Ohio Social Studies Model provides guidance in what concepts,
generalizations, and skills will be developed. Emphasis will be upon developing citizenship
skills. Short and long range lesson planning will be developed. Students will be encouraged to
use technology to enhance both planning and instructional phases. Field experience required.
Prerequisites: 3.0 2.85 GPA; Junior status; C- or higher in PSY 101; EDU 220, 230; and EIS
285. Co-requisite: EDU 350, 375 and one of the following: 360, 380 or 390. (Spring)


375. The Middle School 2 credit hours. Recitation: 2. Laboratory: 0. Alternative Mode: 0.
Develops the idea of “community” by encouraging students to actively work in various “in and
out-of-school” programs unique to this level, grades 4 through 9. Program development,
participation, and evaluation are key components of this course. May include participation in the
following: clubs, intramurals, mini-courses, guidance programs, parent organizations, sports and
activity groups. This course is part of a block, which requires daily work in a school. Taken
concurrently with EDU 350 and two of the following: 360, 373, 380 or 390. Prerequisites: 3.0
GPA; C- or higher in PSY 101; EDU 220, 230; and EIS 285. (Spring)


376. Methods in Social Studies 3 credit hours. Recitation: 2.4. Laboratory: 0. Alternative Mode:
0.6.
Study of methods appropriate in social studies classes grades 7-12 using the standards of
NCSS (National Council of the Social Studies). Field based experience is required.
Prerequisite: 3.0 2.85 GPA; C- or higher in PSY 101 and EDU 220, 230; and EIS 285.
Co-requisite: EDU 350. (Spring)


380. Math in the Middle School Mathematical Literacy and Methods in Middle Childhood 3 credit
hours. Recitation: 2.4. Laboratory: 0. Alternative Mode: 0.6.
Focus is upon methods and techniques of teaching math concepts and skills in grades 4
through 9. Emphasis is upon building positive attitudes toward math, on-going formal and
informal pupil assessment and the use of active hands-on participation. The Ohio Math Model
will provide the concepts and skills for the method development. Short and long-range planning
along with the use of materials and technology will be covered. Research of related professional
literature is included. This course will emphasize developing and teaching equitable,


standards-driven interdisciplinary lessons and assessments that promote curiosity and the


maturation of middle childhood students’ mathematical thinking in 4-9 learning environments.


Students will explore how to use mathematical practices to help reveal, discuss, and explain the


rationale behind the mathematics in all mathematics content domains, as articulated by the


NCTM CAEP Standards for the Middle Grades and Ohio’s Learning Standards in Mathematics.


Phenomenon in math education will be explored through a historical lens, including the impact


this has on the current state of the field and the trajectory of the future. Field experience


required.  This is an additional fee with this course. Prerequisites: 3.0 2.85 GPA; Junior status;
C- or higher in PSY 101; EDU 220, 230; and EIS 285. Co-requisite: EDU 350, 375 and one of
the following: 360, 373 or 390. (Spring)
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386. Methods in Mathematics Mathematical Literacy and Methods in Adolescent to Young Adult.
3 credit hours. Recitation: 2.4. Laboratory: 0. Alternative Mode: 0.6.
A study of methods appropriate for teaching mathematics to adolescence through young adults.
A variety of pedagogies are covered. These include collaborative learning, technology,
classroom discourse, connections to other disciplines and between mathematical topics,
discovery through investigations, and writing to learn. This course will emphasize developing and


teaching equitable, standards-driven interdisciplinary lessons and assessments that promote


curiosity and the maturation of middle childhood students’ mathematical thinking in 7-12


learning environments.  Students will explore how to use mathematical practices to help reveal,


discuss, and explain the rationale behind the mathematics in all mathematics content domains,


as articulated by the NCTM CAEP Standards for Secondary Mathematics Teachers and Ohio’s


Learning Standards in Mathematics. Phenomenon in math education will be explored through a


historical lens, including the impact this has on the current state of the field and the trajectory


of the future. Field experience required.  This is an additional fee with this course. Prerequisites:
3.0 2.85 GPA; Junior status; C- or higher in PSY 101; EDU 220, 230; and EIS 285. Co-requisite:
EDU 350, 375. (Spring)


390. Science in the Middle School Scientific Literacy and Methods in the Middle School; 3
credit hours. Recitation: 2.4. Laboratory: 0. Alternative Mode: 0.6.
The study of curriculum and methods for teaching science in the middle school, encompassing
grades 4-9. A science unit plan is required and students will be expected to teach one or more
lessons from the plan during the field experience component of the course. This course will


emphasize developing and teaching equitable, standards-driven interdisciplinary lessons and


assessments that promote curiosity and the maturation of middle childhood students’ scientific


thinking in 4-9  learning environments.  Students will explore how to use the 5E Learning Cycle


(Engage, Explore, Explain, Elaborate, Evaluate) to help reveal, discuss, and explain the rationale


behind the science in all science content domains, as articulated by Ohio’s Learning Standards in


Science. Phenomenon in science education will be explored through a historical lens, including


the impact this has on the current state of the field and the trajectory of the future.  Field


experience required.  This is an additional fee with this course. Prerequisites: 3.0 2.85 GPA;
Junior status; C- or higher in PSY 101; EDU 220, 230; and EIS 285. Co-requisite: EDU 350, 375
and one of the following: 360, 373 or 380. (Spring)


396.Methods in Science Scientific Literacy and Methods in Adolescent to Young Adult; 3 credit
hours. Recitation: 2.4. Laboratory: 0. Alternative Mode: 0.6.
The study of curriculum and methods for teaching science in grades 7-12, ages 12-21. A
science unit plan is required and students will be expected to teach one or more lessons from
the plan during the field experience component of the course. This course will emphasize


developing and teaching equitable, standards-driven interdisciplinary lessons and assessments


that promote curiosity and the maturation of adolescent students’ scientific thinking in 7-12


learning environments.  Students will explore how to use the 5E Learning Cycle (Engage,
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Explore, Explain, Elaborate, Evaluate) to help reveal, discuss, and explain the rationale behind


the science in all science content domains, as articulated by Ohio’s Learning Standards in


Science. Phenomenon in science education will be explored through a historical lens, including


the impact this has on the current state of the field and the trajectory of the future. Field


experience required.  This is an additional fee with this course. Prerequisite: 3.0 2.85 GPA; C-
or higher in PSY 101 and EDU 220, 230; and EIS 285. Co-requisite: EDU 350. (Spring)


397, 398. Individual Studies in Education 1-3 credit hours. Recitation: 0. Laboratory: 0.
Alternative Mode: 1-3 credit hours.
Individual research and field studies in areas such as remedial reading, comparative education,
gifted/talented, post-secondary education, special education and experimental approaches to
instruction and learning. Each study is subject to the approval of the departmental head. May be
scheduled for a maximum of six hours per semester. Prerequisite: C- or higher in PSY 101.


400. Curriculum/Organization of Schools 2 credit hours. Recitation: 2. Laboratory: 0. Alternative
Mode: 0.
Students will become familiar with state curriculum models, how curriculum develops/changes,
and how schools are organized for instruction. Overview of curriculum and organization of
schools. (Middle Childhood, AYA, and Multi-Age). Prerequisites: 3.0 GPA, C- or higher in PSY
101, EDU whichever of the following apply to licensure area: EDU 350, 360, 373, 375, 380, 390
(Middle); 350, 366, 376, 386, 396 (AYA); MUS 373, 374 (Music);. Co-requisites: 427, 428, 429,
or 430. (Fall, Spring)


414. Diagnosis of Reading Difficulties 3 credit hours. Recitation: 3. Laboratory: 0. Alternative
Mode: 0.
Education 414 focuses on the skills and knowledge that classroom teachers need to be able to
diagnose students’ reading difficulties. Reading strategies for struggling readers will be a
component of this course. Additionally, the course will provide students with the opportunity to
plan/implement a remedial program that is appropriate for a disabled reader. A case study
approach will be used and students will receive ample opportunities to apply the skills learned.
Prerequisites: 3.0 GPA, C- or higher in PSY 101, EDU 230, EIS 285. Pre- or Corequisite: EDU
344 or 350. (Fall, Spring)


416. Seminar in Education Student Teaching 2 3 credit hours. Recitation: 2 3. Laboratory: 0.
Alternative Mode: 0.
Designed to provide students the opportunity to discuss and reflect upon their experiences in
students teaching as they assume the role of teacher and to integrate the principles of teaching
with previous course work, clinical and field experiences. Focus will be upon sharing and
problem solving in relation to issues including but not limited to, classroom management,
professionalism, planning, instruction, organization, job procurement, and legal aspects.
Research of related professional literature is included. There is an additional fee with this
course. EDU 416 is designed to help students integrate principles of teaching with previous
coursework and field experiences, and to discuss and reflect upon their experiences in student
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teaching as they assume the role of teacher. Effective strategies for building strong collegial
relationships and resolving interpersonal conflict are developed and discussed. Professional
collaboration strategies such as team teaching and working with paraprofessionals and
volunteers is explored. Preparation and submission of the edTPA is a central focus of the
course. Sharing and problem-solving around classroom management, professionalism,
planning, instruction, legal issues, and position procurement are also addressed. Prerequisites:
3.0 2.85 GPA, C- or higher in PSY 101 and whichever of the following courses apply to
licensure area: EDUC 344, 345 (Early Primary); 350, 360, 373, 375, 380, 390 (Middle); 366,
376, 386, 396 (AYA); MUS 373, 374 (Music). Taken concurrently with EDUC 426, 427, 428, 429,
or 430. (Fall, Spring)


425. Multicultural Literature (R) 3 credit hours. Recitation: 3. Laboratory: 0. Alternative Mode: 0.
This course will examine the use of multicultural children’s literature in early and middle
childhood classrooms, to promote cultural understanding and affirm the value of diversity in a
global society. There will be a strong emphasis on the selection of authentic literature which
presents an accurate portrayal of various ethnic groups including but not limited to,
African-American, Latino, Asian, and Native American cultures. Theoretical and historical
perspectives of multicultural literature, as well as current trends, issues, and controversies will
be explored. Open to all Junior and Senior undergraduates and all graduate students. This
course is cross-listed with EDUC 525. Students may only receive credit for either EDU 425 or
EDUC 525. (Spring, odd-even years)


427. Student Teaching: Middle Childhood 4 or 8 5 or 10 credit hours. Recitation: 0. Laboratory:
0. Alternative Mode: 4 or 8 5 or 10.
Placement with a qualified teacher and university supervisor in an appropriate classroom
setting* for a minimum of 12 consecutive, full weeks. NOTE: When middle childhood major is
double majoring with intervention specialist major, this course will be reduced to 4 hours and will
be for a minimum of 6 consecutive, full weeks. Actual participation in classroom activities on a
daily basis is the emphasis. Planning, organizing, instruction, and evaluating are key elements.
Developing overall classroom management skills, professionalism, cooperative staff relations,
and strong work ethic are key elements. Senior level only. No other course work is to be taken
during the Senior Block and the 12 consecutive, full weeks of student teaching. *Appropriate
classroom setting is defined as one that meets the learned society guidelines for middle
childhood. There is an additional fee with this course.
Students will be placed with a qualified mentor teacher and university supervisor in a 4-9
classroom setting for a minimum of 12 consecutive, full weeks. NOTE: for students pursuing an
additional license as an intervention specialist, this course is reduced to 5 hours and will be for a
minimum of 6 consecutive, full weeks. Students are expected to maintain all responsibilities of
the mentor teacher including developing and implementing all instructional and assessment
experiences, overall classroom management, and participating in professional activities.
Students will complete and formally submit the edTPA (Education Teacher Performance
Assessment) during this course.  There is an additional fee with this course.
Prerequisites: 3.0 2.85 GPA, C- or higher in PSY 101, EDU 350, 375 and whichever two
courses apply to area of licensure; EDU 360, 373, 380, 390; COM 100 and WRI 101 or Honors
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Program. Must earn state passing scores on all state mandated tests required for their licensure
area. Corequisites: EDU 400, 416; and EIS 380, 468. (Fall, Spring)


428. Student Teaching: Adolescent-Young Adult 4 or 8 5 or 10 credit hours. Recitation: 0.
Laboratory: 0. Alternative Mode: 4 or 8 5 or 10.
Placement with a qualified teacher and university supervisor in an appropriate classroom
setting* for a minimum of 12 consecutive, full weeks. NOTE: When adolescent-young adult
major is double majoring with intervention specialist major, this course will be reduced to 4
hours and will be for a minimum of 6 consecutive, full weeks. Actual participation in classroom
activities on a daily basis is the emphasis. Planning, organizing, instruction, and evaluating are
key elements. Developing overall classroom management skills, professionalism, cooperative
staff relations, and strong work ethic are key elements. Senior level only. No other course work
is to be taken during the Senior Block and the 12 consecutive, full weeks of student teaching.
*Appropriate classroom setting is defined as one that meets the learned society guidelines for
the adolescent to young adult licensure areas. There is an additional fee with this course.
Students will be placed with a qualified mentor teacher and university supervisor in a 7-12
content specific classroom setting for a minimum of 12 consecutive, full weeks. NOTE: for
students pursuing an additional license as an intervention specialist, this course is reduced to 5
hours and will be for a minimum of 6 consecutive, full weeks. Students are expected to maintain
all responsibilities of the mentor teacher including developing and implementing all instructional
and assessment experiences, overall classroom management, and participating in professional
activities. Students will complete and formally submit the edTPA (Education Teacher
Performance Assessment) during this course.  There is an additional fee with this course.
Prerequisites: 3.0 2.85 GPA, C- or higher in PSY 101, EDU 350, 375 and whichever two
courses apply to area of licensure; EDU 366, 376, 386, 396; COM 100 and WRI 101 or Honors
Program. Must earn state passing scores on all state mandated tests required for their licensure
area. Corequisites: EDU 400, 416; and EIS 380, 468. (Fall, Spring)


429.Student Teaching: Intervention Specialist 4 5 credit hours. Recitation: 0. Laboratory: 0.
Alternative Mode: 4 5.
Placement with a qualified teacher and university supervisor in an appropriate classroom
setting* for a minimum of 6 consecutive, full weeks. (Student will be placed in another area of
licensure classroom for an additional 6 weeks.) Actual participation in classroom activities on a
daily basis is the emphasis. Planning, organizing, instruction, and evaluating are key elements.
Developing overall classroom management skills, professionalism, cooperative staff relations,
and strong work ethic are key elements. Senior level only. No other course work is to be taken
during the Senior Block and the 12 consecutive, full weeks of student teaching. *Appropriate
classroom setting is defined as one that meets the learned society guidelines for intervention
specialist (mild-moderate). Prerequisites: 3.0 2.85 GPA, C- or higher in PSY 101, EDU 350, 375
and whichever two courses apply to area of licensure; EDU 366, 376, 386, 396; COM 100 and
WRI 101 or Honors Program. Must earn state passing scores on all state mandated tests
required for their licensure area. Students will be placed with a qualified mentor teacher and
university supervisor in a special education or inclusive classroom setting for a minimum of 6
consecutive, full weeks. Students are expected to maintain all responsibilities of the mentor
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teacher including developing and implementing all instructional and assessment experiences,
overall classroom management, and participating in professional activities. Students will
complete and formally submit the edTPA (Education Teacher Performance Assessment) during
this course.  There is an additional fee with this course. Prerequisites: 3.0 2.85 GPA, C- or
higher in PSY 101, EDU 344, 345 (Early Primary); 350, 375 and whichever of the following
apply to licensure area: 360, 373, 380, 390 (Middle); 366, 376, 386, 396 (AYA). Corequisites:
EDU 400, 416; and EIS 380, 468.  (Fall, Spring)


430. Student Teaching: Multi-Age 4 or 8 5 or 10 credit hours. Recitation: 0. Laboratory: 0.
Alternative Mode: 4 or 8 5 or 10.
Placement with a qualified teacher and university supervisor in an appropriate classroom
setting* for a minimum of 12 consecutive, full weeks. NOTE: When multi-age major is double
majoring with intervention specialist major, this course will be reduced to 4 hours and will be for
a minimum of 6 consecutive, full weeks. Actual participation in classroom activities on a daily
basis is the emphasis. Planning, organizing, instruction, and evaluating are key elements.
Developing overall classroom management skills, professionalism, cooperative staff relations,
and strong work ethic are key elements. Senior level only. No other course work is to be taken
during the Senior Block and the 12 consecutive, full weeks of student teaching. Appropriate
classroom setting is defined as one that meets the learned society guidelines for multi-age.
There is an additional fee with this course. Students will be placed with a qualified mentor
teacher and university supervisor in a music education classroom setting for a minimum of 12
consecutive, full weeks.  NOTE: for students pursuing an additional license as an intervention
specialist, this course is reduced to 5 hours and will be for a minimum of 6 consecutive, full
weeks. Students are expected to maintain all responsibilities of the mentor teacher including
developing and implementing all instructional and assessment experiences, overall classroom
management, and participating in professional activities. Students will complete and formally
submit the edTPA (Education Teacher Performance Assessment) during this course.  There is
an additional fee with this course. Prerequisites: 3.0 2.85 GPA; C- or higher in PSY 101 and
EDU 347 350; A grade of “P” in MUS 092, Piano Proficiency, MUS 373, 374 for Music; COM
100 and WRI 101 or Honors Program. Must earn state passing scores on all state mandated
tests required for the licensure area. Corequisites: EDU 400, 416; and EIS 380, 468. (Fall,
Spring)


EIS-Intervention Specialist Licensure


267. Diversity Experience  (G) 0 credit hour. Recitation: 0. Laboratory: 0. Alternative Mode: 0.
Instructional experience in a diverse student population. Candidates are expected to acquire
and demonstrate the knowledge, skills, and professional dispositions necessary to help each
learner meet high standards. Prerequisite: 2.75 GPA; C- or higher in EDU 110 and PSY 101.
Instructor approval. (Fall, Spring).
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271. Individuals with Exceptionalities Exceptional Educational Needs 3 credit hours. Recitation:
3. Laboratory: 0. Alternative Mode: 0.
A survey course to prepare all educators to teach diverse learners, including those with
exceptionalities covering developmental characteristics, assessment methods, intervention
strategies, and ethical principles for students in education and community settings. Will
introduce students to physical, social, emotional, and educational characteristics of students
with exceptional needs. An overview of incidence, prevalence, and educational intervention for
major categories of exceptionalities of students enrolled in public and private educational
systems in K-12 grade range will be discussed. In addition, a review major litigation and
legislation affecting people with exceptionalities along with identifying services and agencies
frequently impacting populations with special needs; including residential programming,
vocational training, and professional organizations. Students will learn to create supportive
environments for people with exceptionalities regardless of their career aspirations by
evaluating and revising perceptions and attitudes about exceptional populations. This course is
cross-listed with EDUC 511. Students may only receive credit for either EIS 271 or EDUC 511.


272. Individuals with Diverse Educational Needs Introduction to Special Education 3 credit
hours. Recitation: 3. Laboratory: 0. Alternative Mode: 0.
The art and science of teaching exceptional individuals, ages 5-21, with exceptional needs in
both school and society will be explored through reading, and self-awareness activities. An
examination of the principles and theories, relevant laws and policies, diverse and historical
points of view, and human issues that have historically influenced and continue to influence the
field of special education and the education and treatment of individuals with exceptional needs
in both school and society. Students will use this knowledge as a ground upon which to
construct their own personal understandings and philosophies of special education. A wide
variety of pedagogical methods, procedures and practices will be introduced, critiqued and
reviewed by the class participants. Prerequisite: 2.75 GPA, C- or higher in EDU 220 and PSY
101. Corequisite: EIS 273. The art and science of teaching individuals with exceptional needs
will be explored through self-awareness activities, readings, and conversations with students
with disabilities, their teachers, and parents. Principles and theories, relevant laws and policies,
diverse and historical points of view will be examined. Human issues that have historically
influenced the field of special education and society’s view of students with disabilities be
discussed. A wide variety of educational worldviews, pedagogical methods, procedures, and
practices will be introduced and critiqued. Students will use this knowledge as a ground upon
which to construct their own personal understandings and philosophies of special education.
(Fall, Spring)


273. Applied Behavior Analysis for Teachers Building Positive Classroom Support Systems 3
credit hours. Recitation: 3. Laboratory: 0. Alternative Mode: 0.
Theoretical formulation and practical applications of behavioral techniques, especially as they
apply to managing and modifying child behavior in the home and classroom. Theoretical
formulation and practical applications of behavioral techniques, especially as they apply to
managing and modifying child behavior in the home and classroom. Prerequisites: 2.75 GPA, C-
or higher in EDU 220 and PSY101. Corequisite: EIS 272. (Spring)


Catalog Change Submission Form (updated 09/2017)







Helping children develop positive social behaviors and habits that enable them to build
relationships and achieve academic and social success is the focus of this course. While
children are born with intellectual capability, personality, and potential, intentional guidance and
structure are required to ensure students develop skills for healthy socio-emotional well-being.
We will explore theory, observe student behavior, and develop plans for supporting positive
behaviors, preventing negative ones, and remediating behaviors that keep students from
learning. Required field experience.


285. Phonics/Word Identification 3 credit hours. Recitation: 2.5. Laboratory: 0. Alternative Mode:
0.5.
Rationale and approaches for teaching phonics will be emphasized as will stages in decoding,
phonic elements, phonemic awareness, instructional strategies, and scope and sequence of
phonics instruction. Other word identification strategies to be taught include context clues, sight
words, and structural and morphemic analysis. Appropriate use of software to enhance and
support strategies and skills will be examined. Assessment and evaluation of word identification
strategies will be targeted. Candidates will also receive instruction in multisensory decoding
techniques. Required field experience. Prerequisites: 2.75 GPA,C- or higher in PSY 101, EDU
220, Corequisite: EDU 230. (Fall, Spring)


320. Family Systems/Social Issues in Early Childhood 3 credit hours. Recitation: 3. Laboratory:
0. Alternative Mode: 0.
Explores the sociocultural context of the family, school and community as pertinent influences
on learning and essential to the role of the teacher, paraprofessional or any professional
working with children and their families. Emphasis will be on the cultural, linguistic, and ability
diversity of children, families, and communities. and intentional research based practices for
effective family and community partnerships are included to assist students in establishing a
deeper awareness of family systems, effective home/school communication and collaborative
practices. Students will recognize their essential role in effective partnerships and
communication with families. This course supports teacher candidate’s respect for diversity and
anti-biased approaches, awareness of public policy and advocacy issues; and methods for
supporting diverse learners and their families. Prerequisites: for Licensure Candidates: 3.0 2.85
GPA, junior status, and C- or higher in both PSY 101 and EDU 230. Prerequisites for all other
students: 3.0  2.85 GPA, junior status, and PSY 206. (Fall)


350. Curriculum and Instructional Methods for Students with Mild/Moderate Disabilities 3 credit
hours. Recitation: 2.5. Laboratory: 0. Alternative Mode: 0.5.
Examination of curricular accommodations and adaptations as well as instructional strategies,
methods and materials related to development in the following areas: academic, social,
career/vocational and life skills. Adapting instruction for students with special needs in the
regular education setting will be addressed. This seated course provides the learner with
knowledge and skills in assessing, planning, organizing, implementing, and evaluating
instruction based on knowledge of the student, intended student outcomes, and the curriculum
for English language arts and mathematics.  The course focuses on the needs of students with
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mild to moderate disabilities, including students with disabilities from diverse linguistic and
cultural backgrounds.


Topics include student characteristics, linking assessment with instruction, research-based
methods and strategies, curriculum standards, accommodations, and modifications to support
student access to the general education curriculum. Field based experience is required.
Prerequisites: 3.0 2.85 GPA, C- or higher in PSY 101, EIS 272. For ISP candidates only.
Co-requisite: 361, 379. (Fall)


361. Reading and Language Arts Methods for Mild/Moderate Disabilities 3 credit hours.
Recitation: 2.5. Laboratory: 0. Alternative Mode: 0.5.
Accommodation and adaptation of curriculum method and materials for instruction of reading
and language arts with emphasis on the use of oral and written communication skills with
practical applications to everyday living experiences. Field based experience is required. There
is an additional fee with this course. Prerequisites: 3.0 GPA, C- or higher in PSY 101, EIS 272.
For ISP candidates only. Co-requisite: 350, 379. (Fall)


379. Prescriptive Assessment and Diagnosis for Intensive Instruction 3 credit hours. Recitation:
2.5. Laboratory: 0. Alternative Mode: 0.5.
Principles and procedures of assessment used in the identification of disabilities and the
prescription of remedial techniques for all students. Students are expected to select and
administer and interpret various formal and informal assessment instruments. Particular
emphasis is placed upon the use of the assessment data in the planning of educational services
for students with mild/moderate educational needs. Discussion of alternative assessment
options will be integrated throughout the curricula of this course. Field experience is required.
Basic inferential statistical concepts will be introduced and reviewed in the initial 5 weeks of this
course. This course will introduce educational assessment methods and procedures used in
decision making and program planning for students with exceptional learning needs and from
culturally or linguistically diverse backgrounds. Candidates will select, administer, and interpret
norm-referenced and criterion-referenced assessments. Discussion of alternative assessment
options will be integrated throughout the curricula of this course. Basic inferential statistical
concepts will be introduced and reviewed in the initial five weeks. Candidates will learn how to
improve teaching practice and modify curriculum to meet student needs through the strategic
use of both standardized and curriculum-based assessment data. Specific attention will be paid
to interpretation of assessments completed in multifactored evaluations (MFE) and their use in
developing individual education programs (IEP). Field experience working with students
receiving specially-designed instruction is a required element of the course. Candidates will
observe student behavior during test administrations and analyze results of assessments.
Prerequisites: Junior standing; 3.0 2.85 GPA; C- or higher in PSY 101, EDU 220 and 300-level
courses (some multiage excepted). For ISP candidates only. Co-requisite: EIS 350 and 361.


380. 281 Principles of Assessment Assessment and Grading for Equity in Education 2 3
credit hours. Recitation: 2. 3 Laboratory: 0. Alternative Mode: 0.
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Principles and procedures of assessment used in educational settings will be discussed.
Candidates are expected to interpret various forms of professional formative and summative
assessment. Students will also discuss the current testing of P-12 students as well as
professional assessments (currently the edTPA, Ohio Teacher Evaluation System and the
Resident Educator Summative Assessment). Research and theory of assessment and grading
practices from both historical and current perspectives will be explored in this course.  Students
will analyze and question current assessment and grading practices through an equity lens, as
practice is compared to research in this area. To evaluate and report student learning and
engage learners in their own growth, students will apply research to the construction of multiple
methods of assessment aligned to P-12 content standards. Students will analyze and interpret
formative and summative classroom assessments as they monitor learner progress and guide
instructional decision making for whole class and individual learners.  Students will also explore
and research current testing of P-12 students and the impact this has on teaching practices and
student learning. Prerequisites: 3.0 2.75 GPA; C- or higher in PSY 101, EDU 220 and
300-level courses. EIS 200. Co-requisite: Early (EDU 426), Middle (EDU 427), AYA (EDU 428)
or Multi-Age (EDU 430) EDU 220. (Fall, Spring)


414. Diagnosis of Reading Difficulties 3 credit hours. Recitation: 3. Laboratory: 0. Alternative
Mode: 0.
Education 414 focuses on the skills and knowledge that classroom teachers need to be able to
diagnose students’ reading difficulties. Reading strategies for struggling readers will be a
component of this course. Additionally, the course will provide students with the opportunity to
plan/implement a remedial program that is appropriate for a disabled reader. A case study
approach will be used and students will receive ample opportunities to apply the skills learned.
Prerequisites: 3.0 2.85 GPA, C- or higher in PSY 101, EDU 230, EIS 285. Pre- or Corequisite:
EDU 344 or 350. (Fall, Spring)


468. Communication and Collaborative Partnerships 2 credit hours. Recitation: 2. Laboratory: 0.
Alternative Mode: 0.
Stresses the importance and benefits of positive interaction with students, parents, school and
community personnel. Methods of encouraging and assisting families to be active participants in
the educational team will be addressed. Emphasis is also placed on integrating students into
various learning environments by using collaborative strategies such as team teaching, peer
tutoring and use of aides and volunteers. Taken concurrently with EDU 416 and one of the
following: 426, 427, 428, 429, or 430. Prerequisite: 3.0 2.85 GPA, C- or higher in PSY 101 and
whichever of the following courses apply to licensure areas: EDU 344, 345 (Early); 350, 360,
373, 375, 380, 390 (Middle); 366, 376, 386, 396 (AYA); MUS 373, 374 (Music). (Fall, Spring)


471. Career/Vocational Development and Life Skills Communication, Coordination and
Collaboration in Special Education 2 3 credit hours. Recitation: 2 3. Laboratory: 0. Alternative
Mode: 0.
Emphasis is on the planning and development of career, vocational and daily living skills
needed by individuals with mild/moderate educational needs as they prepare for and make the
transition from school to postsecondary education, work and community. Appropriate curriculum,
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methods, materials and techniques are addressed. Taken concurrently with EDU 416, 429 and
EIS 468. In order to provide high-quality specially-designed instruction to students with
mild/moderate disabilities, intervention specialists need to communicate and collaborate with a
number of professionals from diverse disciplines. Teacher candidates will develop effective
strategies for developing respectful reciprocal relationships with their general education peers,
initiating and maintaining culturally responsive communication with families, and coordinating
specially-designed instruction and related services both within the school setting and with
outside agencies. Teacher candidates will develop effective strategies for working with
community partners to facilitate students’ transition from school to post-secondary life and
career. Prerequisite: 3.0 2.85 GPA, C- or higher in PSY 101, EIS 350, 361, 379. (Spring)


473. Issues and Practices in Special Education Supporting Improved Outcomes for Individuals
with Exceptional Educational Needs 2 3 credit hours. Recitation: 2 3. Laboratory: 0. Alternative
Mode: 0.
Various timely topics will be addressed such as legal and policy issues affecting the rights and
responsibilities of parents, students and educators, trends in service delivery options and
current relevant research. Individuals with exceptional learning needs often face environment,
legal, and cultural barriers that prevent them from meeting appropriately high educational and
career expectations. This course will focus on current research on and teacher advocacy for
resources and learning conditions that enable individuals to meet their educational, behavioral,
social and career goals. Teacher candidates will demonstrate awareness of their implicit biases
and students’ multiple identities and actively engage in a process of mitigating bias and
removing barriers for their students. Prerequisite: 3.0 2.85 GPA, C- or higher in PSY 101, EIS
272, EIS 350, 361 and 379.


B. Provide a clean version of the new text that can be copied and pasted directly into the faculty agenda
and the new catalog:


PROGRAM LISTING:


EDUCATION (EDU, EIS)
Professor Haley; Associate Professor Castleman; Assistant Professors Haubert, Henry (chair),
Pistorova.
Education offers educator preparation programs that lead to licensure in the State of Ohio. It is
fully accredited by the Council for the Accreditation of Educator Preparation (CAEP). While
specific elements of educator licensure vary from state to state, there is sufficient similarity so
that the programs offered at Heidelberg will satisfy requirements in many states. Licensure
candidates must apply for the appropriate Ohio Department of Education license within one
calendar year of earning the Education degree.
Ohio teaching licenses are awarded to Education Majors in the following areas:
I . Primary Education—Pre-K through Grade 5
II. Middle Childhood Education—Grades 4 through 9
III. Adolescent to Young Adult—Grades 7 through 12
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IV. Multi-Age— Music Education—Pre-K through Grade 12
V. Intervention Specialist—(Special Education) Grades K through 12
Candidates may receive a four-year Resident Educator license in one of the first four areas
listed above as well as (1) add Intervention Specialist to any of the above, (this is not a
stand-alone program at Heidelberg) or (2) seek a combination of two of the first four licenses.
Note that this will require additional coursework and will take additional time. Also, some
students will have a double major, e.g., Math and AYA. Candidates seeking licensure in two
areas, must student teach in each area for at least six weeks.
Entering freshmen are classified as Conditional Education Majors (EDC) and take EDU 110 or
MUS 110 (Music Education majors only), MUS 115 (Music Education majors only) and PSY 101
during their freshman year. Upon successful completion of these courses (C– or higher),
students may enroll in EIS 200. Upon successful completion of these courses (C– or higher),
conditional education majors may enroll in EDU 220. (A 2.75 GPA also is required). During EDU
220, students should apply for admission to the Educator Preparation Program.
Admission to the Educator Preparation Program is by application only and is subject to certain
requirements. Prior to admission, those who plan to pursue a program in Education must have
developed entrance level competency in general knowledge and professional studies as
evidenced by the following requirements:
1. A cumulative grade point average of 2.85 or better
2. Demonstration of General Education Proficiency in mathematics, reading, and writing as
determined by the Education Preparation Program (e.g., current accepted passing rates on
national normed assessments such as: Praxis Core Academic Skills for Educations of
mathematics, reading, and writing; ACT; SAT). See specific details in the Educator Preparation
Program Student Handbook.
Once accepted into the licensure program, Conditional Education majors will be classified as
Education Licensure Candidates (EDL). Conditional Education majors must be classified as
EDL to enroll in 300-level professional education classes. They also must maintain a 2.85
cumulative GPA in order to enroll in any professional education courses at the 300-level or
above. (The 2.85 GPA may be waived for candidates who have earned a passing score on all
state-mandated tests required for the licensure area.)
Education Licensure Candidates (EDL) must earn state passing scores on all state mandated
tests required for their licensure area before they will be permitted to register for student
teaching (EDU 426, 427, 428, 429, 430).
The state of Ohio requires that all Primary, Middle Childhood Majors and those adding
Intervention Specialist to complete a reading core of 12 credit hours. A passing score on a state
approved test of principles of scientifically researched-based reading instruction is also required.
The required courses include EDU 230, 350, 414 and EIS 285.
All Education Majors must complete the education licensure core courses. Beyond these,
candidates need to complete the courses required for their specific licensure area. Any EDU or
EIS course that is a prerequisite for any other EDU or EIS course must be passed with a grade
of C- or better. Grade waivers will not be given for prerequisite courses.
Ohio law requires that all persons working in schools with students must complete both an Ohio
criminal background check and an FBI criminal background check annually, conducted by the
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Bureau of Criminal Identification Investigation (BCII). This includes all education majors who are
registered for any course with a field experience component.
Required Education Licensure Core Courses: 26 hrs.
EDU 110 or MUS 110, EIS 200, 220, 416, EIS 272, and one or more of: EDU 426 (Primary
Capstone), 427 (Middle Capstone), 428 (Adolescent Capstone), 429 (Intervention Capstone), or
430 (Multi-age Capstone).


COURSE LISTINGS:


EDU-Education
110. Introduction to Education 3 credit hours. Recitation: 2. Laboratory: 0. Alternative Mode: 0.
Introduction to the history and philosophy of education. Incorporates research/study of basic
issues in the field of education, roles of the teacher and trends in education. Students are
involved in general classroom observation at appropriate grade-levels for career decision
purposes. (Fall, Spring)


EIS 200. Human Growth and Development 3 credit hours. Recitation: 3. Laboratory: 0.
Alternative Mode: 0.
Explores the principal aspects of human growth and development including the social,
emotional, cognitive and physical development from birth through adolescence. Additionally,
associated learning theories in relation to the age level characteristics, diversity and
differentiation associated with age level characteristics will be discussed. Prerequisites: C - or
higher in EDU 110 or MUS 110 and PSY 101. (Fall, Spring)


218. Adolescent Literature (R)(H) 3 credit hours. Recitation: 3. Laboratory: 0. Alternative Mode:
0.
Emphasis on literature written for adolescents, including a study of and reading from the various
genres, how to use literature in the middle and secondary school classroom, how to read for a
variety of purposes, reading aloud to students, SSR, reader response theory, censorship,
literary elements, evaluating adolescent literature for quality and relevance, choosing a canon of
literature and the transactional nature of reading literature. Unit and lesson planning will be
required. The Internet will be used to research authors, find and contrast works of literary
criticism and locate books for thematic units. Students will be required to read prose and poetry
by a wide variety of American and non-American authors. Prerequisite: 2.75 GPA, and C- or
higher in EDU 220. (Fall, odd-even years)


220. Principles of Teaching 3 credit hours. Recitation: 3. Laboratory: 0. Alternative Mode: 0.
The course is designed to help students gain an overview of the effective principles of good
teaching as seen through the academic literature and practices of teachers. Candidates will
consider the strategies that are available to students to help create a motivated, positive climate
for learning. There is a strong emphasis on active, authentic and constructivist planning and
learning. Prerequisite: 2.75 GPA, C- or higher in EIS 200. (Fall, Spring)
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230. Foundations of Reading 3 credit hours. Recitation: 2.5. Laboratory: 0. Alternative Mode:
0.5.
An introduction to the theories/models of the process of reading, stages of reading
development, the development of literacy, word identification strategies, comprehension theory
and instructional strategies, text structure, the reading/writing connection, the role of literature in
the classroom, assessment, material selection, organizing and managing reading programs,
accommodating needs in multicultural and multi-ability classrooms. Examination of appropriate
software to enhance and reinforce reading skills and use of the Internet for literature and
content/curriculum resources is included. Required field experience in which students
implement instructional strategies learned in class and present quality children’s literature in
settings appropriate for licensure area. Prerequisite: 2.75 GPA, C- or higher in EDU 220, 225
(Primary); EDU 220, 226 (Middle Childhood and AYA). Corequisite: EIS 285. (Fall, Spring)


324. Teaching of Written Composition (K-12) (W) 3 credit hours. Recitation: 2. Laboratory: 0.
Alternative Mode: 0.
The primary purpose of this course is to provide the pre-service teacher with instruction in
teaching writing. Emphasis will be on teaching writing as a process. Additional topics to be
covered include: language acquisition, dialects, study and test-taking strategies, note-taking
techniques, methods of teaching writing, forms of writing, instructional guidelines for teaching
writing, goals of writing instruction, teaching writing across the curriculum, integrating writing
with literature, evaluating student writing, and providing feedback to students. Students will also
be involved in a writing workshop. Prerequisites: 2.85 GPA; and Sophomore Status. (Fall,
even-odd years)


347. Reading to Learn in the Content Area: Multi-Age (W) 3 credit hours. Recitation: 1.7.
Laboratory: 0. Alternative Mode: 1.3.
Emphasis on helping students process and learn from content materials, including
understanding text structure, vocabulary development, comprehension strategies, and use of
strategies specific to teaching in a multi-age education program. Field experience required.
Focus will be on reading to learn for ages 5-21. This course is taken by all Multi-Age Licensure
Candidates. Prerequisites: GPA 2.75; Junior Status; EDU 220; COM 100 and WRI 101 or
Honors Program. (Spring)


350. Reading to Learn in the Content Area (W) 3 credit hours. Recitation: 1.7. Laboratory: 0.
Alternative Mode: 1.3.
This course emphasizes tools and techniques to help students process and learn from content
materials; including understanding text structure, general and specific vocabulary,
comprehension strategies, forms of discourse, and research in reading. Focus will be on
learning to read, reading to learn, and finding and assessing age-appropriate materials and
resources. Additional emphasis on developing integrated instructional units linking content
areas. Field experience required.  There is an additional fee with this course. Prerequisites: 2.85
GPA, C- or higher in EDU 220; COM 100 and WRI 101 or Honors Program. (Spring)
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360. Language Arts in Middle School 3 credit hours. Recitation: 2.4. Laboratory: 0. Alternative
Mode: 0.6.
Emphasis will be on methods and materials used to teach language arts in grade 4-9. Specific
content includes language acquisition, the history of language, English grammar, dialects, levels
of usage, purposes of reading, writing, listening, and speaking, and the ways readers respond to
literature. A wide variety of literature will be read. With regard to writing, the composing process,
forms of writing, and purposes for writing will be covered. Students will also learn how to plan
and teach language arts lessons, including writing objectives, choosing instructional strategies
and materials, grouping students, applying research findings, and assessing diverse learners.
Students will have a middle school field placement. The use of computers to enhance teaching
units, locate materials, etc., will be stressed. The Ohio Language Arts Model will be
emphasized. Field experience required. Prerequisites: 2.85 GPA; Junior status; C- or higher in
EDU 220, 230; and EIS 285. Co-requisite: EDU 350 and one of the following: 373, 380 or 390.
(Spring)


366. Methods in English 3 credit hours. Recitation: 2.4. Laboratory: 0. Alternative Mode: 0.6.
This course will cover both the content to be taught and the pedagogy of teaching English in
Adolescent to Young Adult classrooms, including but not limited to: selecting and using
materials for diverse learners and learning styles, applying the knowledge base to the language
arts, using the Ohio Language Arts Model to frame instruction and assessment, and designing,
implementing, interpreting, and reporting on assessment. Students will also become aware of
sources of adolescent literature by diverse writers, study the forms of oral and written discourse
and their place in the English classroom and learn how to help students read for different
purposes and respond to literature. Students will plan and implement lesson and unit plans.
Finally, attention will be given to the nature of language and theories of language acquisition.
Field experience required. Prerequisite: 2.85 GPA; C- or higher in EDU 220, 230; and EIS 285.
Co-requisite: EDU 350. (Spring)


370. Internship 0-15 credit hours. Recitation: 0. Laboratory: 0. Alternative Mode: 1-15.
This course is open to Education senior students who are no longer pursuing a teaching license
or are unable to fulfill the requirements necessary for an Ohio teaching license. Students must
complete 10 credit hours of Internship to substitute for Student Teaching and the Seminar in
Education. Prerequisites: Senior status; for Early Childhood: EDU 345; for Middle Childhood two
of the following: EDU 360, EDU 373, EDU 380, EDU 390; for AYA one of the following: EDU
366, EDU 376, EDU 386 or EDU 396; for Music MUS 373 and MUS 374.


373. Social Studies in the Middle School 3 credit hours. Recitation: 2.4. Laboratory: 0.
Alternative Mode: 0.6.
Methods encouraging concept and generalization development through active participation will
be the major focus. The Ohio Social Studies Model provides guidance in what concepts,
generalizations, and skills will be developed. Emphasis will be upon developing citizenship
skills. Short and long range lesson planning will be developed. Students will be encouraged to
use technology to enhance both planning and instructional phases. Field experience required.
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Prerequisites: 2.85 GPA; Junior status; C- or higher in EDU 220, 230; and EIS 285.
Co-requisite: EDU 350 and one of the following: 360, 380 or 390. (Spring)


376. Methods in Social Studies 3 credit hours. Recitation: 2.4. Laboratory: 0. Alternative Mode:
0.6.
Study of methods appropriate in social studies classes grades 7-12 using the standards of
NCSS (National Council of the Social Studies). Field based experience is required.
Prerequisite: 2.85 GPA; C- or higher in EDU 220, 230; and EIS 285. Co-requisite: EDU 350.
(Spring)


380. Mathematical Literacy and Methods in Middle Childhood 3 credit hours. Recitation: 2.4.
Laboratory: 0. Alternative Mode: 0.6.
This course will emphasize developing and teaching equitable, standards-driven interdisciplinary


lessons and assessments that promote curiosity and the maturation of middle childhood


students’ mathematical thinking in 4-9 learning environments. Students will explore how to use


mathematical practices to help reveal, discuss, and explain the rationale behind the


mathematics in all mathematics content domains, as articulated by the NCTM CAEP Standards


for the Middle Grades and Ohio’s Learning Standards in Mathematics. Phenomenon in math


education will be explored through a historical lens, including the impact this has on the current


state of the field and the trajectory of the future. Field experience required.  This is an


additional fee with this course. Prerequisites: 2.85 GPA; Junior status; C- or higher in EDU 220,
230; and EIS 285. Co-requisite: EDU 350 and one of the following: 360, 373 or 390. (Spring)


386. Mathematical Literacy and Methods in Adolescent to Young Adult. 3 credit hours.
Recitation: 2.4. Laboratory: 0. Alternative Mode: 0.6.
This course will emphasize developing and teaching equitable, standards-driven interdisciplinary


lessons and assessments that promote curiosity and the maturation of middle childhood


students’ mathematical thinking in 7-12  learning environments.  Students will explore how to


use mathematical practices to help reveal, discuss, and explain the rationale behind the


mathematics in all mathematics content domains, as articulated by the NCTM CAEP Standards


for Secondary Mathematics Teachers and Ohio’s Learning Standards in Mathematics.


Phenomenon in math education will be explored through a historical lens, including the impact


this has on the current state of the field and the trajectory of the future. Field experience


required.  This is an additional fee with this course. Prerequisite: 2.85 GPA; C- or higher in EDU
220, 230; and EIS 285. Co-requisite: EDU 350. (Spring)


390. Scientific Literacy and Methods in the Middle School 3 credit hours. Recitation: 2.4.
Laboratory: 0. Alternative Mode: 0.6.
This course will emphasize developing and teaching equitable, standards-driven interdisciplinary


lessons and assessments that promote curiosity and the maturation of middle childhood


students’ scientific thinking in 4-9  learning environments. Students will explore how to use the
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5E Learning Cycle (Engage, Explore, Explain, Elaborate, Evaluate) to help reveal, discuss, and


explain the rationale behind the science in all science content domains, as articulated by Ohio’s


Learning Standards in Science. Phenomenon in science education will be explored through a


historical lens, including the impact this has on the current state of the field and the trajectory


of the future.  Field experience required.  This is an additional fee with this course.
Prerequisites: 2.85 GPA; Junior status; C- or higher in EDU 220, 230; and EIS 285.
Co-requisite: EDU 350 and one of the following: 360, 373 or 380. (Spring)


396. Scientific Literacy and Methods in Adolescent to Young Adult 3 credit hours. Recitation:
2.4. Laboratory: 0. Alternative Mode: 0.6.
This course will emphasize developing and teaching equitable, standards-driven interdisciplinary


lessons and assessments that promote curiosity and the maturation of adolescent students’


scientific thinking in 7-12  learning environments. Students will explore how to use the 5E


Learning Cycle (Engage, Explore, Explain, Elaborate, Evaluate) to help reveal, discuss, and


explain the rationale behind the science in all science content domains, as articulated by Ohio’s


Learning Standards in Science. Phenomenon in science education will be explored through a


historical lens, including the impact this has on the current state of the field and the trajectory


of the future. Field experience required.  This is an additional fee with this course. Prerequisite:
2.85 GPA; C- or higher in EDU 220, 230; and EIS 285. Co-requisite: EDU 350. (Spring)


397, 398. Individual Studies in Education 1-3 credit hours. Recitation: 0. Laboratory: 0.
Alternative Mode: 1-3 credit hours.
Individual research and field studies in areas such as remedial reading, comparative education,
gifted/talented, post-secondary education, special education and experimental approaches to
instruction and learning. Each study is subject to the approval of the departmental head. May be
scheduled for a maximum of six hours per semester. Prerequisite: C- or higher in PSY 101.


416. Seminar in Student Teaching 3 credit hours. Recitation: 3. Laboratory: 0. Alternative Mode:
0.
EDU 416 is designed to help students integrate principles of teaching with previous coursework
and field experiences, and to discuss and reflect upon their experiences in student teaching as
they assume the role of teacher. Effective strategies for building strong collegial relationships
and resolving interpersonal conflict are developed and discussed. Professional collaboration
strategies such as team teaching and working with paraprofessionals and volunteers is
explored. Preparation and submission of the edTPA is a central focus of the course. Sharing
and problem-solving around classroom management, professionalism, planning, instruction,
legal issues, and position procurement are also addressed. Prerequisites: 2.85  GPA and
whichever of the following courses apply to licensure area: EDU 345 (Primary); 350, 360, 373,
380, 390 (Middle); 366, 376, 386, 396 (AYA); MUS 373, 374 (Music). Taken concurrently with
EDUC 426, 427, 428, 429, or 430. (Spring)


425. Multicultural Literature (R) 3 credit hours. Recitation: 3. Laboratory: 0. Alternative Mode: 0.


Catalog Change Submission Form (updated 09/2017)







This course will examine the use of multicultural children’s literature in early and middle
childhood classrooms, to promote cultural understanding and affirm the value of diversity in a
global society. There will be a strong emphasis on the selection of authentic literature which
presents an accurate portrayal of various ethnic groups including but not limited to,
African-American, Latino, Asian, and Native American cultures. Theoretical and historical
perspectives of multicultural literature, as well as current trends, issues, and controversies will
be explored. Open to all junior and senior undergraduates. (Spring, odd-even years)


427. Student Teaching: Middle Childhood 5 or 10 credit hours. Recitation: 0. Laboratory: 0.
Alternative Mode: 5 or 10.
Students will be placed with a qualified mentor teacher and university supervisor in a 4-9
classroom setting for a minimum of 12 consecutive, full weeks. NOTE: for students pursuing an
additional license as an intervention specialist, this course is reduced to 5 hours and will be for a
minimum of 6 consecutive, full weeks. Students are expected to maintain all responsibilities of
the mentor teacher including developing and implementing all instructional and assessment
experiences, overall classroom management, and participating in professional activities.
Students will complete and formally submit the edTPA (Education Teacher Performance
Assessment) during this course.  There is an additional fee with this course.
Prerequisites: 2.85 GPA, C- or higher in EDU 350 and whichever two courses apply to area of
licensure; EDU 360, 373, 380, 390; COM 100 and WRI 101 or Honors Program. Must earn state
passing scores on all state mandated tests required for their licensure area. Corequisites: EDU
416. (Spring)


428. Student Teaching: Adolescent-Young Adult 5 or 10 credit hours. Recitation: 0. Laboratory:
0. Alternative Mode: 5 or 10.
Students will be placed with a qualified mentor teacher and university supervisor in a 7-12
content specific classroom setting for a minimum of 12 consecutive, full weeks. NOTE: for
students pursuing an additional license as an intervention specialist, this course is reduced to 5
hours and will be for a minimum of 6 consecutive, full weeks. Students are expected to maintain
all responsibilities of the mentor teacher including developing and implementing all instructional
and assessment experiences, overall classroom management, and participating in professional
activities. Students will complete and formally submit the edTPA (Education Teacher
Performance Assessment) during this course.  There is an additional fee with this course.
Prerequisites: 2.85 GPA, C- or higher in EDU 350 and whichever two courses apply to area of
licensure; EDU 366, 376, 386, 396; COM 100 and WRI 101 or Honors Program. Must earn state
passing scores on all state mandated tests required for their licensure area. Corequisites: EDU
416. (Spring)


429.Student Teaching: Intervention Specialist 5 credit hours. Recitation: 0. Laboratory: 0.
Alternative Mode: 5.
Students will be placed with a qualified mentor teacher and university supervisor in a special
education or inclusive classroom setting for a minimum of 6 consecutive, full weeks. Students
are expected to maintain all responsibilities of the mentor teacher including developing and
implementing all instructional and assessment experiences, overall classroom management,
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and participating in professional activities. Students will complete and formally submit the edTPA
(Education Teacher Performance Assessment) during this course.  There is an additional fee
with this course.  Prerequisites: 2.85 GPA, C- or higher in EDU 345 (Primary); 350 and
whichever of the following apply to licensure area: 360, 373, 380, 390 (Middle); 366, 376, 386,
396 (AYA). Corequisites: EDU 416.  (Spring)


430. Student Teaching: Multi-Age 5 or 10 credit hours. Recitation: 0. Laboratory: 0. Alternative
Mode: 5 or 10.
Students will be placed with a qualified mentor teacher and university supervisor in a music
education classroom setting for a minimum of 12 consecutive, full weeks.  NOTE: for students
pursuing an additional license as an intervention specialist, this course is reduced to 5 hours
and will be for a minimum of 6 consecutive, full weeks. Students are expected to maintain all
responsibilities of the mentor teacher including developing and implementing all instructional
and assessment experiences, overall classroom management, and participating in professional
activities. Students will complete and formally submit the edTPA (Education Teacher
Performance Assessment) during this course.  There is an additional fee with this course.
Prerequisites: 2.85 GPA; C- or higher in EDU 350; A grade of “P” in MUS 092, Piano
Proficiency, MUS 373, 374 for Music; COM 100 and WRI 101 or Honors Program. Must earn
state passing scores on all state mandated tests required for the licensure area. Corequisites:
EDU 416. ( Spring)


EIS-Intervention Specialist Licensure


272.Introduction to Special Education 3 credit hours. Recitation: 3. Laboratory: 0. Alternative
Mode: 0.
The art and science of teaching individuals with exceptional needs will be explored through
self-awareness activities, readings, and conversations with students with disabilities, their
teachers, and parents. Principles and theories, relevant laws and policies, diverse and historical
points of view will be examined. Human issues that have historically influenced the field of
special education and society’s view of students with disabilities be discussed. A wide variety of
educational worldviews, pedagogical methods, procedures, and practices will be introduced and
critiqued. Students will use this knowledge as a ground upon which to construct their own
personal understandings and philosophies of special education. Prerequisite: 2.75 GPA and C-
or higher in EDU 220.  (Fall, Spring)


273. Building Positive Classroom Support Systems 3 credit hours. Recitation: 3. Laboratory: 0.
Alternative Mode: 0.
Helping children develop positive social behaviors and habits that enable them to build
relationships and achieve academic and social success is the focus of this course. While
children are born with intellectual capability, personality, and potential, intentional guidance and
structure are required to ensure students develop skills for healthy socio-emotional well-being.
We will explore theory, observe student behavior, and develop plans for supporting positive
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behaviors, preventing negative ones, and remediating behaviors that keep students from
learning. Required field experience. Prerequisites: 2.75 GPA, C- or higher in EDU 220 (Spring).


281. Assessment and Grading for Equity in Education 3 credit hours. Recitation.
Research and theory of assessment and grading practices from both historical and current
perspectives will be explored in this course.  Students will analyze and question current
assessment and grading practices through an equity lens, as practice is compared to research
in this area. To evaluate and report student learning and engage learners in their own growth,
students will apply research to the construction of multiple methods of assessment aligned to
P-12 content standards.  Students will analyze and interpret formative and summative
classroom assessments as they monitor learner progress and guide instructional decision
making for whole class and individual learners.  Students will also explore and research current
testing of P-12 students and the impact this has on teaching practices and student learning.
Prerequisites: 2.75 EIS 200. Co-requisite: (Fall, Spring).


285. Phonics/Word Identification 3 credit hours. Recitation: 2.5. Laboratory: 0. Alternative Mode:
0.5.
Rationale and approaches for teaching phonics will be emphasized as will stages in decoding,
phonic elements, phonemic awareness, instructional strategies, and scope and sequence of
phonics instruction. Other word identification strategies to be taught include context clues, sight
words, and structural and morphemic analysis. Assessment and evaluation of word identification
strategies will be targeted.  Candidates will also receive instruction in multisensory decoding
techniques. Required field experience. Prerequisites: 2.75 GPA and C- or higher EDU 220.
Corequisite: EDU 230. (Fall, Spring)


320. Family Systems/Social Issues 3 credit hours. Recitation: 3. Laboratory: 0. Alternative
Mode: 0.
Explores the sociocultural context of the family, school and community as pertinent influences
on learning and essential to the role of the teacher, paraprofessional or any professional
working with children and their families. Emphasis will be on the cultural, linguistic, and ability
diversity of children, families, and communities. and intentional research based practices for
effective family and community partnerships are included to assist students in establishing a
deeper awareness of family systems, effective home/school communication and collaborative
practices. Students will recognize their essential role in effective partnerships and
communication with families. This course supports teacher candidate’s respect for diversity and
anti-biased approaches, awareness of public policy and advocacy issues; and methods for
supporting diverse learners and their families. Prerequisites: 2.85 GPA (Fall).


350. Curriculum and Instructional Methods for Students with Mild/Moderate Disabilities 3 credit
hours. Recitation: 2.5. Laboratory: 0. Alternative Mode: 0.5.
This seated course provides the learner with knowledge and skills in assessing, planning,
organizing, implementing, and evaluating instruction based on knowledge of the student,
intended student outcomes, and the curriculum for English language arts and mathematics.
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The course focuses on the needs of students with mild to moderate disabilities, including
students with disabilities from diverse linguistic and cultural backgrounds. Topics include student
characteristics, linking assessment with instruction, research-based methods and strategies,
curriculum standards, accommodations, and modifications to support student access to the
general education curriculum. Field based experience is required. Prerequisites: 2.85 GPA, C-
or higher in EIS 272. For ISP candidates only. (Fall)


379. Prescriptive Assessment for Intensive Instruction 3 credit hours. Recitation: 2.5.
Laboratory: 0. Alternative Mode: 0.5.
This course will introduce educational assessment methods and procedures used in decision
making and program planning for students with exceptional learning needs and from culturally
or linguistically diverse backgrounds.  Candidates will select, administer, and interpret
norm-referenced and criterion-referenced assessments. Discussion of alternative assessment
options will be integrated throughout the curricula of this course. Basic inferential statistical
concepts will be introduced and reviewed in the initial five weeks. Candidates will learn how to
improve teaching practice and modify curriculum to meet student needs through the strategic
use of both standardized and curriculum-based assessment data. Specific attention will be paid
to interpretation of assessments completed in multifactored evaluations (MFE) and their use in
developing individual education programs (IEP). Field experience working with students
receiving specially-designed instruction is a required element of the course. Candidates will
observe student behavior during test administrations and analyze results of assessments.
Prerequisites: Junior standing; 2.85 GPA; C- or higher in EDU 220 and 300-level courses (some
multiage excepted). For ISP candidates only.


281. Assessment and Grading for Equity in Education 3 credit hours. Recitation.
Research and theory of assessment and grading practices from both historical and current
perspectives will be explored in this course.  Students will analyze and question current
assessment and grading practices through an equity lens, as practice is compared to research
in this area. To evaluate and report student learning and engage learners in their own growth,
students will apply research to the construction of multiple methods of assessment aligned to
P-12 content standards.  Students will analyze and interpret formative and summative
classroom assessments as they monitor learner progress and guide instructional decision
making for whole class and individual learners.  Students will also explore and research current
testing of P-12 students and the impact this has on teaching practices and student learning.
Prerequisites: 2.75 EIS 200. Co-requisite: (Fall, Spring).


471.Communication, Coordination and Collaboration in Special Education 3 credit hours.
Recitation: 3. Laboratory: 0. Alternative Mode: 0.
In order to provide high-quality specially-designed instruction to students with mild/moderate
disabilities, intervention specialists need to communicate and collaborate with a number of
professionals from diverse disciplines. Teacher candidates will develop effective strategies for
developing respectful reciprocal relationships with their general education peers, initiating and
maintaining culturally responsive communication with families, and coordinating
specially-designed instruction and related services both within the school setting and with
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outside agencies. Teacher candidates will develop effective strategies for working with
community partners to facilitate students’ transition from school to post-secondary life and
career. Prerequisite: 2.85  GPA, C- or higher in EIS 350 and 379. (Spring)


473. Supporting Improved Outcomes for Individuals with Exceptional Educational Needs 3 credit
hours. Recitation: 3. Laboratory: 0. Alternative Mode: 0.
Individuals with exceptional learning needs often face environment, legal, and cultural barriers
that prevent them from meeting appropriately high educational and career expectations. This
course will focus on current research on and teacher advocacy for resources and learning
conditions that enable individuals to meet their educational, behavioral, social and career goals.
Teacher candidates will demonstrate awareness of their implicit biases and students’ multiple
identities and actively engage in a process of mitigating bias and removing barriers for their
students. Prerequisite: 2.85 GPA, C- or higher in EIS 272, EIS 350, and 379.


C. Please specify any “ripple effects” the changes might have for other courses, majors, departments or
programs.  Be especially careful about collateral changes such as pre- and co-requisites, term offerings,
allied course requirements, and interdisciplinary departments.


The changes proposed will affect students in the instrumental and vocal Bachelor of Music
Education programs.  Currently, EIS 380 is a 2-hour class taken during the first three weeks prior
to the student teaching experience in the final semester of study. Our accreditation data
strongly suggests that we increase the contact time with this subject area and place the course
earlier in the students’  program. Consequently, the course has been expanded to three hours
and will be taken in the second year of the primary, middle, AYA, and ISP programs. The music
ed students could take the course in the fall of their junior year, based on current music
program maps.


The number of hours taken during the student teaching semester have been reduced from 16
hours to 13 for instrumental music ed majors and from 17 to 13 for vocal music ed due to
course eliminations (EDU 400 and EDU 468).


D. Please provide a rationale for the changes.


With the necessary curricular changes needed for the Early Childhood Education Program to
transition from a P-3 (Preschool through Third Grade) license to a P-5 (Preschool through Fifth
Grade) license, multiple adjustments were made for the entire EPP (Education Preparation
Program).  These changes to the curriculum have been made to support program accreditation,
data analysis, and alignment to Ohio Department of Education TAG courses to support transfer
candidates.


Changes to course titles and descriptions support the EPP’s response to program accreditation
data.  The new course addition of EDU 226 supports middle childhood and adolescent to young
adult (AYA) teacher candidates to explore the development and learning of young adolescents
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and young adults; the new course addition of EDU 310 supports middle childhood and
adolescent to young adult teacher candidates content knowledge through 12th grade.  Changes
to EDU 110 are being made to align with TAG courses. Moving the assessment course to the
sophomore year supports the need for candidates to have an earlier, more intentional
exploration of assessment and grading; a direct response to EdTPA data analysis over the past
several years.


Below you will see the current listing of education specific course for our middle childhood and
adolescent to young adult teacher candidates.


Current Curriculum
Middle Childhood Licensure (4-9)
Adolescent to Young Adult Licensure (AYA)
(7-12)


Key:
EDU XXX: the course has been eliminated


Revised Curriculum
Middle Childhood Licensure (4-9)
Adolescent to Young Adult Licensure (AYA)
(7-12)


Key:
● * Course is changing
● # New course
● $ Remaining Unchanged


Middle and AYA Courses:
EDU 110:  Vital Connections
PSY 101:  General Psychology
EDU 200:  Human Growth and Development
EDU 220:  Principles of Teaching
EDU 207/208:  Growth and Development -
Middle childhood and AYA
EDU 227/28/29: Principles of teaching -Middle
childhood and AYA
EIS 271:  Individuals with Exceptionalities
EDU 350: Reading in the Content Area
EDU 400 - Curriculum and Organization of
Schools
EDU 416:  Seminar in Education
EDU 427/28:  Student Teaching Middle/AYA
EIS 380:  Principles of Assessment
EIS 468:  Communication and Collaboration


Middle Only Courses:
EDU 230:  Foundations of Reading
EIS 285:  Phonics/Word Recognition
EIS 414:  Diagnosis of Reading Difficulties
EDU 360/373/380/390 - Content Methods
EDU 375: The Middle School


Middle and AYA Courses:
Courses Remaining Unchanged


$ PSY 101:  General Psychology
$ EDU 220:  Principles of Teaching
$ EDU 230:  Foundations of Reading


(now required for AYA)
$ EIS 285:  Phonics and Word Study


(Now required for AYA)
$ EIS 320:  Family Systems/Social


Issues in Education (Now required for
Middle and AYA)


$ EDU 350:  Reading to Learn/Reading
in Content Areas


Courses Changing
* EDU 110:  Introduction to Education
* EIS 200:  Human Growth and


Development
* EIS 272:  Individuals with


Exceptionalities
* EIS 281:  Assessment and Grading


for Equity in Education
* EDU 427/28:  Student Teaching
* EDU 416:  Seminar in Education
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AYA Courses:
EDU 366/376/386/396 - Content Methods
AYA


New Courses
# EDU 226:  Introduction to Middle and


AYA Education
# EDU 324: Written Composition
# EDU 310:  Introduction to Conceptual


and Research Methods for Middle
Childhood and AYA Education


# EDU 346:  Advanced Concept and
Research Methods in Middle
Childhood and AYA Education


Middle Only Courses:
EDU 360/373/380/390 - Content Methods


AYA Courses:
EDU 366/376/386/396 - Content Methods
AYA


E. Please discuss any budgetary or staffing implications of the changes.


The primary drivers behind these changes are the need to adjust to Ohio’s new licensure
requirements, data that indicate the need for these specific changes, and needs in the
professional community. While there is a net reduction in the number of courses across the
majors, at the very least, current staffing levels will need to be maintained due to the specificity
of content taught.


For example, in order to fill a large need in area public schools, we are working to provide Level
1 certification in Orton-Gillingham reading instruction, a highly specialized instructional strategy,
to our students taking EIS 285. Two faculty members are in the process of receiving certification
that allows that to occur, but one of them already has a full load.


F. What is the desired implementation date? (e.g. “Fall 20XX”) >Fall, 2020


How to Submit: Email in Word to ucc@heidelberg.edu or to Graduate Studies
Committee Chair. Obtain an email (or written) statement of support from Department Chair/Director
and Dean prior to submitting the proposal to UCC or GSC. Discuss the proposal with the chair(s) of any
department(s) that might be affected. Those areas experiencing collateral changes must complete
Appendix A, which is to be submitted to UCC at the same time. An incomplete form will not be accepted
for consideration.
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Note: Committee and faculty assembly approvals are not to be construed as budgetary support.
The administration will have oversight over budgetary implications.


Catalog Change Submission Form (updated 09/2017)







Appendix A


Departments experiencing collateral changes must also complete catalog changes. It is the originating
department’s responsibility to forward Appendix A to the impacted department(s) for completion. Once
Appendix A is complete, the form must be electronically (consider utilizing Google Docs) given to the
originating department who will then co-submit with their proposal.


Name and title:


School/Department
:
Email address:


Phone number:


A. Copy the catalog text to be changed from the current catalog on the Web and paste below.  Reformat
the text as follows:
● Strike out text to be deleted.
● Underline new text.


[Insert catalog text here]


B. Provide a clean version of the new text that can be copied and pasted directly into the faculty agenda
and the new catalog:


[Insert catalog text here]


C. Please discuss any budgetary or staffing implications of the changes.


[Implications here]
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Any change that means the EPP no longer satisfies accreditation standards or requirements:
3.6 Change in regional accreditation status

3.7 Change in state program approval

Section 4. Display of Annual Reporting Measures. 
Annual Reporting Measures (CAEP Component 5.4 | A.5.4)

Impact Measures (CAEP Standard 4) Outcome Measures
1. Impact on P-12 learning and development
(Component 4.1) 5. Graduation Rates (initial & advanced levels)

2. Indicators of teaching effectiveness
(Component 4.2)

6. Ability of completers to meet licensing
(certification) and any additional state
requirements; Title II (initial & advanced
levels)

3. Satisfaction of employers and employment
milestones
(Component 4.3 | A.4.1)

7. Ability of completers to be hired in
education positions for which they have
prepared (initial & advanced levels)

4. Satisfaction of completers
(Component 4.4 | A.4.2)

8. Student loan default rates and other
consumer information (initial & advanced
levels)

4.1 Provide a link or links that demonstrate data relevant to each of the Annual Reporting Measures are public-friendly
and prominently displayed on the educator preparation provider's website.

1
Link: https://www.heidelberg.edu/academics/programs/the-schools/school-of-education

Description of data
accessible via link:

The data (3 or more sets) aligned to the annual reporting measures include: OTES data; Value-
added data; employer survey; completer surveys; graduation-recruitment-retention rates; Title II
data; job placement data; student loan default rates; OAE Assessment Pass rates; and
performance reports.

Tag the Annual Reporting Measure(s) represented in the link above to the appropriate preparation level(s) (initial
and/or advanced, as offered by the EPP) and corresponding measure number.

Level \ Annual Reporting Measure 1. 2. 3. 4. 5. 6. 7. 8.
Initial-Licensure Programs
Advanced-Level Programs   

4.2 Summarize data and trends from the data linked above, reflecting on the prompts below.

What has the provider learned from reviewing its Annual Reporting Measures over the past
three years?

Discuss any emerging, long-term, expected, or unexpected trends? Discuss any
programmatic/provider-wide changes being planned as a result of these data?
Are benchmarks available for comparison?
Are measures widely shared? How? With whom?

The Annual Reporting Measures, state benchmarks, and/or national and state trends in education have allowed our EPP to make
focused, data informed decisions that align to our selected improvement plan. Key measures we focused on in 2019-2020 were
focused on Completer Surveys (Measure 4), Ability of Completers to meet licensing (Measure 6), and Ability to be Hired (Measure
7). This data allowed us to compare our averages with state averages and/or national statistical trends. As an EPP in collaboration
with key stakeholders this data helped us identify areas of improvement that supported curriculum revisions, begin developing a
diversity, equity, inclusion and civic Engagement Plan, and support our recruitment strategies. Heidelberg’s EPP shared these
measures with HECAP (our advisory board), university faculty, university admissions, and current teacher candidates to set goals
and make programmatic changes. A data collection plan has been developed to assess the impact of the changes. Below you will
find evidence of our data informed changes to our program. 
2019-2020 Heidelberg EPP Curriculum Revisions
In August 2018 the State of Ohio changed the grade levels that early childhood candidates can teach from Preschool-Third to
Preschool-Fifth to be implemented no later than Fall 2020. The EPP took this change in early childhood licensure to evaluate EPP
curriculum across all of our licensure programs and make curriculum revisions. Completer survey data, OAE licensure scores, and



EdTPA data were used to discover patterns, gaps and/or areas of improvement in our curriculum and inform our curriculum
revisions made during the 2019-2020 academic year. EdTPA and OAE scores represent all of our completing teacher candidates,
providing a larger sample size. Our Completer Surveys also have a 96-100% response rate from 2017-2019 with response rates
ranging from 22-28. These larger sample sizes make our comparison to state and national benchmarks more valid and reliable for
a small EPP like Heidelberg. This data informed our curricular revisions made in the fall of 2019. Curriculum revisions with
rationale were submitted to Heidelberg’s University Curriculum Committee in the Spring of 2021 and approved. Below is evidence
of how CAEP measures and key assessments informed these decisions.
CAEP Measure 4: Satisfaction of completers (CAEP Standard 1.3, 5.4, 5.5)
Preparing teacher candidates to use assessment to inform instruction: 
Question 7 of the Completer Survey from the Ohio Department of Higher Education (found in our Annual Performance Reports) is:
“My teacher licensure program prepared me to use assessment data to inform instruction.” Heidelberg’s edTPA data from 2017-
2020 (Heidelberg CAEP key assessment) provides additional data to support assessment as an area of curricular improvement.
When the edTPA data was disaggregated by Task 3 (Assessment), the data demonstrates a similar trend to that of the Completer
Data 2016/17 2.60; 2017/18 2.95; 2018/19 2.63; 2019/20 2.5. The data from the Completer survey and our edTPA scores specific
to Task 3 resulted in a re-evaluation of coursework specific to assessment. This data was discussed in EPP faculty meetings and
shared at our September 10, 2019 HECAP meeting and led to the following data-informed curriculum revision: New course
development (Fall 2019) and University Curriculum Committee approval (Spring 2020) of EIS 281: Assessment and Grading for
Equity in Education for all non-ISP candidates across licensure programs to be implemented beginning in Fall 2020.

CAEP Measure 4 and 7: Completer Data Measure and Ability to Be Hired in Education Positions for which they have been
prepared (CAEP standard 1.4, 4.1, 5.4, 5.5)
Heidelberg EPP Diversity, Equity, Inclusion and Civic Engagement Goals

Heidelberg’s EPP, in collaboration with partners and stakeholders in 2019-2020, prioritized Diversity, Equity, Inclusion and Civic
Engagement as an EPP goal and began to develop a 5 Year Action Plan focused on:
Recruiting teacher candidates from a broad range of backgrounds and diverse populations
Recruiting teacher candidates in fields with shortages (Math/Science) and STEAM
Diversifying EPP faculty
Establishing effective partnerships that would provide diverse clinical experiences for teacher candidates
Evaluating EPP curriculum and EIS 267 (diversity experience) to make revisions to better prepare our candidates for the diversity
of America’s P-12 students. 

EPP guiding questions for Action Plan
Do we prepare our candidates for the diversity of America’s P-12 classroom?

Like many small, liberal arts schools, Heidelberg’s EPP is located in a region with little ethnic, linguistic, religious, and racial
diversity, but many of our graduates find employment in medium-high minority districts: 70% in 2018; 79% in 2019 (CAEP Measure
7). As an EPP we recognize the need to prepare our teacher candidates for the diversity of the P-12 classroom and have identified
this as an area for continuous improvement for our EPP. 2016/17/18/19 Data from the Completer Survey (Measure 4) specific to
preparing candidates for the diversity of the P-12 classroom places us below the State Average in the majority of categories, and
in all categories in 2019.

How do we diversify the demographics of our teacher candidates? 
Enrollment data from Heidelberg’s EPP Title II reporting (CAEP Measure 6) shows a pattern of low enrollment of diverse
candidates (race and gender) from 2014-2019. Gender diversity of Heidelberg Teacher Candidates (2014-2019): Female 78%;
Male 22%. Ethnic and racial diversity from 2014-2019): Hispanic/Latino 1%; White 93%; Black or African-American 4%; two or
more races 3%. The ethnic and racial diversity of Heidelberg candidates does not reflect national education statistics and changes
in the demographics from 1999-2000 to 2015-16 that saw a decline in teachers who were White from 84% to 80%. There was also
a decline in the number of Black or African-American teachers from 8% to 7%, but Heidelberg’s EPP falls below that statistic with
only 4%. In addition, the number of Latino/Hispanic teachers in 1999-2000 was 6% and rose to 9% in 2015-16. Heidelberg falls
below this percentage with only 1%. 
The EPP shared the Completer data (CAEP measure 4) and Title II (Measure 6) with HECAP board members (September 10,
2019), alumni who obtained positions in diverse, minority districts, and admissions. 

How do we recruit candidates for shortage fields (Math) and STEAM? (CAEP Measure 5 and 6: Graduation Rate Outcome
Measure and Teacher Shortages) 

The Nation as well as the State of Ohio list teacher shortages in Middle and AYA licensure areas. Recruitment efforts for Science
and Math Educators are nationwide. The U.S. Department of Education Office of Postsecondary Education has reported annual
teacher shortage areas by State since 1990. Beginning in 2005 data for the State of Ohio has shown shortages not only in Science
and Math, but also English Language Arts and Social Studies. Our EPP graduation rates reflect this long term shortage with low
numbers of graduates in both Middle and AYA in comparison to Early Childhood Education graduates. The EPP is using the
Department of Education data on teacher shortages and our graduation data to work collaboratively with the Math, Science and
English department to develop a recruitment plan that addresses teacher shortage in these licensure specific content areas. To
begin, the EPP worked with marketing to develop two recruitment days, one targeting Math Education and one STEAM focused
that involved cross-campus collaboration. Marketing was targeted on diverse districts and teacher candidates, including students
from STEM designated schools in Ohio. Additionally, data from OAE (Ohio Assessment for Educator) Content test scores were



shared and discussed with the Math, Science and English Department to meet the needs of these licensure specific requirements
and develop strong programs across campus. (CAEP 3.1|3.2)
Section from recruiting plan 2019-2020 and evidence:
Action Item 1: The Heidelberg University School of Education began intentionally working with the Heidelberg Admissions team
during the summer of 2019. This partnership resulted in developing and hosting a Collegiate Math Camp Preview Day in October,
2019. This Camp was hosted by a Heidelberg University student lead group, the Heidelberg University Council of Teachers of
Mathematics (HUCMT) Math Camp Mentorship Team. 
Action Item 2: This event led to the January, 2020 development of the Recruitment on the Road team made up of ten teacher
candidates ranging from first to third year students in a variety of disciplines. This team began their work in reaching out to area
high schools, including the Sentinel Career Center.
Action Item 3: Heidelberg EPP in collaboration with admissions and the Theater, Science and English Department planned a
Fantastical STEAM Preview Day for March 27, 2020. This event was cancelled due to COVID.

Section 5. Areas for Improvement, Weaknesses, and/or Stipulations
Summarize EPP activities and the outcomes of those activities as they relate to correcting the areas cited in the last
Accreditation Action/Decision Report.

CAEP: Areas for Improvement (ITP) 3 Candidate Quality, Recruitment, And Selectivity

The EPP's Recruitment Plan does not include goals to recruit and support high-quality candidates from a broad
range of diverse backgrounds, and does not include efforts to address community, state, national, regional, or
local needs for hard-to-staff schools and shortage fields. (Component 3.1)

Heidelberg EPP demographics of our teacher candidates by gender/ethnicity/race and shortage/STEAM fields from Title II
reporting spanning from 2014-2018 was shared with admissions specific to recruitment goals. This data was used to support
focused recruitment goals that built on programs already established at Heidelberg, specifically HUCTM and TEACH-n-STEAM.
This led to the planning of 2 education preview days. An action recruitment plan was also developed (Evidence recruitment plan;
documentation of meetings with recruitment; invitations; evidence from education preview day).

Heidelberg Action Plan for Recruitment of Diverse Candidates who Meet Employment Needs: 

The Heidelberg University School of Education began intentionally working with the Heidelberg Admissions team during the
summer of 2019. This partnership resulted in developing and hosting a Collegiate Math Camp Preview Day in October, 2019.
This Camp was hosted by a Heidelberg University student lead group, the Heidelberg University Council of Teachers of
Mathematics (HUCMT) Math Camp Mentorship Team. The day included an invitation to all Heidelberg University teacher
candidates and area prospective students interested in attending Heidelberg University’s Educator Preparation Program (EPP).
Current and prospective students engaged in a STEAM (Science, Technology, Engineering, Arts, Math) challenge as professors
from the School of Education teamed up with the Theater Department. From here, all students spent the afternoon delving into
Collegiate Math Camp. 

This event led to the January, 2020 development of the Recruitment on the Road team made up of ten teacher candidates
ranging from first to third year students in a variety of disciplines. This team began their work in reaching out to area high
schools, including the Sentinel Career Center. They had begun helping to plan for a Fantastical STEAM Preview Day in March,
2020 before the unprecedented circumstances resulted in remote learning. The Recruitment on the Road team is currently
working online to help with developing connections and relationships with prospective students. This team will be integral as the
Heidelberg University EPP begins making more intentional connections with the Educators Rising program. 

Educators Rising is an educational organization designed for aspiring teachers and mentors. The National Education Association
(NEA) and Phi Delta Kappa International (PDK) announced our intention to explore a membership option between PDK’s
Educators Rising Collegiate program and NEA’s Aspiring Educators program. 

The mission of Educators Rising is to implement today to recruit, retain, and develop your own teachers from your own
community. We know that the number of students in k-12 schools is rising, yet the number of individuals pursuing careers in
education is declining. In particular, there is a need for teachers in the STEM fields, male teachers, teachers of color, and
bilingual teachers. 52% of Educators Rising students are students of color. We know that most Heidelberg students come from
160 mile radius and that 61% of University graduates teach within 20 miles of where they went to school. Since there are
Educator Rising programs at Sentinel Career Center and Lima High School, it is reasonable to pursue developing relationships
with both entities. 
Heidelberg University School of Education has already begun this relationship with Sentinel Career Center. Additionally,
developing relationships with Columbian High School (Jennifer Musgrave) will help to create a pipeline of local educators through
Columbian, Sentinel, and Heidelberg University. 
Much of the current plan was impacted by COVID in the 2019-2020 year. 

CAEP: Areas for Improvement (ITP) 3 Candidate Quality, Recruitment, And Selectivity

The EPP's commitment to the theme of diversity is not evident in outreach efforts for a more able and diverse
candidate pool. (Component 3.1)



Heidelberg’s EPP recognizes diversity as a continued area of improvement for our program and more importantly our teacher
candidates and K-12 students. The response to the FFR demonstrates a more in-depth analysis of our current candidate
demographics; completer surveys; employer surveys and additional recruitment possibilities. There is additional evidence and
narrative to support the original study submitted December 2018 and current recruitment possibilities. There is some overlap
between Standard 5 and 3, for example the TEACH-n-STEAM initiative also addresses Standard 3. Action Steps include:

Supporting Diverse Candidates and Recruitment:
There is a dire need to recruit diverse teaching candidates into Heidelberg University’s education program. To address this need,
the Heidelberg EPP is working directly with the Heidelberg University Associate Director of Admissions to develop a strategic
plan. The EPP and Admissions are working collaboratively to develop an Education Event, which will provide interactive
experiences between prospective students, current students, and Heidelberg EPP faculty. This event will be divided into two
days, where prospective students have the option of participating in one day or both days. The first day will invite prospective
students to meet with Heidelberg EPP faculty and students over lunch, followed by participation in a collaborative STEAM
challenge. 

Due to COVID, we needed to push some dates on our timeline and readjust our recruitment plan 

Continued and Ongoing Support of Diverse Candidates:
Due to the racial homogeneity of the Tiffin area, the recruitment of diverse teacher candidates will require the support of local
school districts as candidates complete field placements. Past experience has provided further evidence of this need (see
response to diversity for narrative). 
The Heidelberg EPP will utilize the skillsets of other faculty members across campus to develop a Professional Development Day
for all mentor teachers. In the Fall, 2020 semester, teachers will receive training in diversity, safe zone training, technology
integration, and research-based teaching practices. The Heidelberg EPP will offer this training opportunity to all teachers hosting
a preservice teacher and will work with local districts on offering Continuing Education Credits. This professional development will
provide further opportunity for preservice teachers to feel the support of connecting theories of teaching and learning from
coursework into their field placements. In addition, mentor teachers will be better prepared to host and provide support for
teacher candidates from all backgrounds. 

TEACH-n-STEAM:
TEACH-n-STEAM (CAEP 2.2/3.1)
Men vastly outnumber women in the STEM fields, resulting in women making up only 28% of the workforce in STEM.
Heidelberg’s EPP TEACH-n-STEAM initiative seeks to promote excellent teaching and optimize students’ learning experiences
through providing K-5 professional development experiences focused on content knowledge, pedagogical approach and
standards alignment necessary to effectively implement STEAM. Heidelberg EPP’s current gender demographics of 78% female
and 22% male is representative of the current national trends in teacher demographics specific to elementary education
teachers. 76% of public school educators were female in 2017-18. TEACH-n-STEAM sees value in this demographic as the
means of supporting the need for more women in STEM fields with the understanding that by building female elementary
educators understanding, implementation and modeling of STEAM in the K-5 classroom, K-5 female students will develop a
stronger STEAM identity and impact the number of women in STEM fields. Our research is founded on the understanding that
STEM/STEAM identities are developed by the age of 12 and thus, must be implemented in the elementary grades. The TEACH-
n-STEAM initiative was granted a Martha Holden Jennings Grant for $16,500 for the 2019-2020 academic year. This funded 18,
K-5 public school educators 
In 2019-2020, 17 of whom were female. To further support diversifying STEM fields for females, 8 of our female teacher
candidates were placed in the classrooms of our TEACH-n-STEAM teachers. These intentional placements in STEAM
classrooms further support diversifying the STEM fields for females.
The 2019-2020 academic year represents the second year of the TEACH-n-STEAM initiative and was still focused on building
momentum in the program and sustainability. And while COVID did create barriers to this work in 2020, the TEACH-n-STEAM
initiative seeks to expand its work as the means of increasing the number of women in STEM fields through elementary
classroom experiences.

 

CAEP: Areas for Improvement (ITP) 5 Provider Quality Assurance and Continuous Improvement

The EPP provided limited evidence of program changes and modifications that are directly related to
evidence/data with specific examples. (component 5.4)

Prior to September 2019, Heidelberg’s EPP did not have a formal continuous improvement plan with a timeline that clearly
outlined EPP changes, data that informed those changes, goals or action items. In addition, we did not provide evidence of how
we systematically assessed our program and goals or how we intentionally included key stakeholders in our process of
continuous improvement. Numerous transitions in how and where EPP data was collected and stored resulted in inconsistent
use of data, lack of easy access to assessments for review, and thus, lack of intentionality of what and how we shared with
stakeholders. Heidelberg’s first step in the fall 2019 was to develop and create a continuous improvement plan with 10 clearly
outlined EPP specific to our AFI’s and Stipulations in standards 3 and 5 with alignment to standards 1, 2, and 4 as relevant. This
5 year plan is structured by academic year, beginning in 2019-2020 and includes EPP goals, action items, specific
evidence/data, baseline data and timelines for data review as evidence of program changes and impact. Continuous
Improvement Action Plan has provided an efficient, transparent and clear documentation of program changes and impact with



clear evidence of how we involve our stakeholders in program evaluation, improvement, and identification of models of
excellence.

The following evidence of this plan as well as specific examples of how we used data to inform program changes in 2019-2020
includes:

Diverse Stakeholder involvement for program involvement (CAEP Standard 1.3, 5.4, 5.5)
Data informed curricular revision to improve how we prepare our teacher candidates to use assessment data to inform instruction
Data from Completer survey and edTPA scores specific to Task 3 resulted in a re-evaluation of coursework specific to
assessment. This data was discussed in EPP faculty meetings and shared at our September 10, 2019 HECAP meeting for
feedback and discussion (evidence: 2019-9-10 Action Agenda). One HECAP member, an alumna of Heidelberg, sent a follow up
email following the meeting further substantiating that assessment was an area for which she did not feel prepared
(documentation: 2019-09-10 Post meeting notes pdf)
What did not go well, what I wish I had been prepared for:
Differentiation and assessment 
This led to the following data-informed curriculum revision: New course development (Fall 2019) and University Curriculum
Committee approval (Spring 2020) of EIS 281: Assessment and Grading for Equity in Education for all non-ISP candidates
across licensure programs. This course was implemented Fall 2020. 
Data Collection timeline:
With implementation of EIS 281 beginning in the Fall of 2019, our data collection to assess for impact is: Spring 21, 22, 23;
Completer data, question 7; EdTPA Task 3

2016/17/18/19 Data from the Completer Survey (Measure 4) specific to preparing candidates for the diversity of the P-12
classroom places us below the State Average in the majority of categories, and in all in 2019. The EPP shared this data with
HECAP board members (September 10, 2019) and resulted in the following data-driven, curricular action step:
Requirement of EIS 320 within Heidelberg’s EPP program for all teacher candidates.\EIS 320: Family Systems/Social Issues.
This course focuses on (excerpts from course catalogue):
The sociocultural context of the family, school and community...emphasis will be placed on the cultural, linguistic, and ability
diversity of children, families, and communities.
Prior to Fall 2020, this course was only required for early childhood candidates

Diversity demographics of current Heidelberg EPP Teacher candidates
The current demographics of our teacher candidates by gender, ethnicity and race from Title II reporting spanning from 2014-
2018 are, by gender: Female 78%; Male 22% and race/ethnicity: Hispanic/Latino ethnic diversity 1%; White 93%; Black or
African-American 4%; two or more races 3%. Heidelberg’s EPP student demographics by race/ethnicity do not reflect national
education statistics, falling below national averages: Black or African-American 8%; Latino/Hispanic 9%. Based on this data
Heidelberg’s EPP, in collaboration with partners and stakeholders in 2019-2020, prioritized Diversity, Equity, Inclusion and Civic
Engagement and began to develop a 5 Year Action Plan focused on:
Recruiting teacher candidates from a broad range of backgrounds and diverse populations
Recruiting teacher candidates in fields with shortages (Math/Science) and STEAM
Diversifying EPP faculty
Establishing effective partnerships that would provide diverse clinical experiences for teacher candidates
Evaluating EPP curriculum and EIS 267 (diversity experience) to make revisions to better prepare our candidates for the diversity
of America’s P-12 students. 
Teacher Shortage areas (Math/Science) and STEAM
The Nation as well as the State of Ohio list teacher shortages in Middle and AYA licensure areas. Recruitment efforts for Science
and Math Educators are nationwide. The U.S. Department of Education Office of Postsecondary Educationhas reported annual
teacher shortage areas such as Math and Science by State starting in 1990. Our EPP graduation rates reflect this long term
shortage with low numbers of graduates in both Middle and AYA in comparison to Early Childhood Education graduates. The
EPP is using the Department of Education data on teacher shortages and our graduation data to work collaboratively with
admissions and the Math, Science and English department to develop a recruitment plan that addresses teacher shortage in
these licensure specific content areas. The EPP worked with marketing to develop two recruitment days, one targeting Math
Education and one STEAM focused that involved cross-campus collaboration. Marketing was targeted on diverse districts and
teacher candidates, including students from STEM designated schools in Ohio.
 
CAEP: Stipulation (ITP) 5 Provider Quality Assurance and Continuous Improvement

The EPP provided no evidence of diverse stakeholder involvement for program improvement. (component 5.5)

Action Item 1: Formation of HECAP (Heidelberg Educators Community Advisory Partnership) with invested stakeholders ranging
from current teacher candidates, alumni, teacher mentors, university faculty outside EPP, and local community, non-educational
partners to ensure the quality of our curriculum and program for all candidates. 
In August of 2019 the EPP worked collaboratively to develop HECAP (Heidelberg Educators Community Advisory Partnership).
Recruitment for members of HECAP was intentional, focused on finding members who were invested in our program. 24
members were invited including teacher candidates, alumni, mentor teachers, school administrators, internal faculty, and external
community members. We held our first HECAP meeting on September 10, 2019 and our second meeting on February 11, 2020. 

Attendance data:
September 10, 2019, 71% attendance rate (17/24)



February 11, 20202, 63% attendance rate 15/24)

Data shared:
Completer data specific to candidates diversity and lack of diverse field placements
Completer data, EdTPA data; student demographic data

Established annual timeline for HECAP Meetings:
Hold 2 annual meetings: 1 Fall semester; 1 Spring semester (documentation: Action Agendas; Attendance; follow emails);
Summer newsletter with updates
Goals: Create subcommittees specific to diversity and recruitment

HECAP involvement in Diversity, Equity, Inclusion and Civic Engagement 5 Year Action Plan

Heidelberg’s EPP, in collaboration with HECAP in 2019-2020, prioritized Diversity, Equity, Inclusion and Civic Engagement and
began to develop a 5 Year Action Plan focused on:
Recruiting teacher candidates from a broad range of backgrounds and diverse populations
Recruiting teacher candidates in fields with shortages (Math/Science) and STEAM
Diversifying EPP faculty
Establishing effective partnerships that would provide diverse clinical experiences for teacher candidates
Evaluating EPP curriculum and EIS 267 (diversity experience) to make revisions to better prepare our candidates for the diversity
of America’s P-12 students. 

Math and Science Heidelberg University Department Collaboration 
Collaboration with Heidelberg faculty outside of the education department and specific to our licensure areas to discuss curricular
changes and data did not occur systematically prior to 2019-2020. The curriculum revisions provided the opportunity for our EPP
to establish those collaborative relationships and assure our licensure programs aligned to content standards and licensure
exam data. During our curriculum revisions Heidelberg EPP faculty met with faculty in the Science and Math department. The
EPP and Science Department meeting (February 20, 2020 - evidence HU-EPP-Action Agenda Science Curriculum PDF) was
held to assure that with our transition from a PreK-3 licensure program to a PreK-5 our standards alignments specific to science
content. Standards were shared with the Science Department to begin aligning CAEP K-6 Standards with education and science
courses. EPP faculty also met with the Math Department to review OAE (Ohio Assessment for Educator) test score data to target
possible gaps in Math Educator and discuss possible curricular changes and new course development (October 8, 2019 &
December 18, 2019 - Action agenda meeting notes pdfs). Collaboration with faculty from content specific disciplines in 2019-
2020 further supported our continuous improvement plan by helping us meet the standards for multiple licensure programs and
ensure that our candidates can apply content knowledge (CAEP 1.3| 5.5)
Student focus groups
With all of the curriculum revisions across all licensure programs Heidelberg’s EPP we wanted to present the proposed changes
to our current teacher candidates and get their feedback. 2 focus group meetings were held on February 25, 2020 (evidence
Curriculum Revision Focus Group sign in, notes, invitation pdfs). 35 students attended these two meetings where EPP faculty
presented the new curriculum and what data informed these changes as well as a crosswalk between the current and new
curriculum. Following these focus groups, students were asked to complete a Google Survey that provided additional data to
inform the revisions of our curriculum (evidence curriculum revision student feedback 2-25-2020 pdf).

 

Section 6. Continuous Improvement
CAEP Standard 5

The provider maintains a quality assurance system comprised of valid data from multiple measures, including evidence of
candidates' and completers' positive impact on P-12 student learning and development. The provider supports continuous
improvement that is sustained and evidence-based, and that evaluates the effectiveness of its completers. The provider
uses the results of inquiry and data collection to establish priorities, enhance program elements and capacity, and test
innovations to improve completers' impact on P-12 student learning and development.

CAEP Standard 5, Component 5.3
The provider regularly and systematically assesses performance against its goals and relevant standards, tracks results
over time, tests innovations and the effects of selection criteria on subsequent progress and completion, and uses results
to improve program elements and processes.

6.1 Summarize any data-driven EPP-wide or programmatic modifications, innovations, or changes planned,
worked on, or completed in the last academic year. This is an opportunity to share targeted continuous
improvement efforts your EPP is proud of. Focus on one to three major efforts the EPP made and the
relationship among data examined, changes, and studying the results of those changes.

Describe how the EPP regularly and systematically assessed its performance against its goals or the CAEP standards.



What innovations or changes did the EPP implement as a result of that review?
How are progress and results tracked? How will the EPP know the degree to which changes are improvements?

The following questions were created from the March 2016 handbook for initial-level programs sufficiency criteria for
standard 5, component 5.3 and may be helpful in cataloguing continuous improvement.

What quality assurance system data did the provider review?
What patterns across preparation programs (both strengths and weaknesses) did the provider identify?
How did the provider use data/evidence for continuous improvement?
How did the provider test innovations?
What specific examples show that changes and program modifications can be linked back to evidence/data?
How did the provider document explicit investigation of selection criteria used for Standard 3 in relation to
candidate progress and completion?
How did the provider document that data-driven changes are ongoing and based on systematic assessment of
performance, and/or that innovations result in overall positive trends of improvement for EPPs, their candidates,
and P-12 students?

The following thoughts are derived from the September 2017 handbook for advanced-level programs
How was stakeholders' feedback and input sought and incorporated into the evaluation, research, and decision-making
activities?

Heidelberg EPP used multiple data measures to assure quality across all of our licensure programs and inform program goals and
action steps. Specific data cited in this annual report included Completer Data surveys, Title II reporting, OAE test scores (Measure
6), and recruitment data. A minimum of three sets of data were used to make informed decisions. In addition, key assessments
such as EdTPA are used to further inform EPP goals, action steps and data collection. We involved key stakeholders in using this
data to inform program changes, make modifications and prioritize initiatives within our program. All of this data can be found on
our website for public accessibility and is documented within our 2019-2020 continuous improvement plan with alignment to CAEP
Standards, Measures, Action Steps and Evidence. Based on data analysis, the Heidelberg EPP identified the following patterns in
our data to further support our continuous improvement plan:
Curriculum Revisions specific to Completer Survey question and EdTPA data (EPP Key Assessment) specific to preparing our
candidates understanding of how to use assessment data to inform instruction and preparing them for the diversity of the K-12
classroom. Both of these categories,assessment and diversity, are crucial to candidates ability to positively impact all P-12
students. In collaboration with HECAP members (Heidelberg EPP’s advisory board), teacher candidates, alumni and university
faculty in content specific areas, curriculum revisions were made that include the addition of EIS 281: Assessment and Grading for
Equity in Education and the requirement for all licensure candidates to take EIS 320: Family Systems/Social Issues. Data collection
timelines have been developed to see the impact of these changes and to compare to our EPP data and state baseline data.

Completer Data, Title II reports and Recruitment data resulted in our EPP in collaboration with stakeholders and the development
of a Diversity, Equity, Inclusion and Civic Engagement 5 Year Plan. As an EPP in this report we recognize that key elements of
diversity in our candidates are lacking, specifically gender and racial/ethnicity diversity. The data provided specifics that resulted in
collaboratively targeting the following key goals:
Recruiting teacher candidates from a broad range of backgrounds and diverse populations
Recruiting teacher candidates in fields with shortages (Math/Science) and STEAM
Diversifying EPP faculty
Establishing effective partnerships that would provide diverse clinical experiences for teacher candidates
Evaluating EPP curriculum and EIS 267 (diversity experience) to make revisions to better prepare our candidates for the diversity of
America’s P-12 students. 
Title II, Recruitment and graduation data also provided the context for our EPP to use our current teacher candidate demographics
to address trends in education and build on existing programs to support the diversity of the K-12 classroom (HUCTM/TEACH-n-
STEAM). Both programs support innovation, trends and shortages in education. This data, found in this report, informed our
recruitment plan, curricular changes, and clinical partnerships found in the documentation of this report. In 2019-2020:
Education Preview days were planned by HUCTM and STEAM (recruitment plan and documentation);
Collaboration between the EPP and Science and Math Department faculty to assure content specific alignment to standards and
licensure exams;
Further establish collaborative, clinical partnerships specific to TEACH-n-STEAM to diversify the STEM fields specific to gender by
supporting in-service and pre-service teachers ability to engage K-5 students in STEAM learning experiences.

Stakeholder Involvement
Stakeholders were involved in all data-driven decisions that include curricular changes, recruitment plans, and a 5 year Diversity,
Equity, Inclusion and Civic Engagement Plan. This occurred in formal HECAP meetings, student focus groups, HUCTM and
student driven recruitment plans, and meetings with University faculty and staff to further support our continuous improvement plan.
Key assessments (Standard 3) were integral to these collaborations. OAE licensure assessment data (3.2) were used to support
curriculum revisions and our work collaboratively with the science and math departments. Recruitment plans based on recruitment
data, Title reporting and graduation rates as well as initiatives such as HUCTM and TEACH-n-STEAM supported goals and action
items to further support the diversity of P-12 students.

Heidelberg EPP documents evidence of our data-driven changes in a number of ways that demonstrates how we use data to



inform program changes and how we share data with stakeholders to continuously improve our program for all licensure candidates
and consequently, positively impact the diverse PreK-12 students. Data from multiple measures were provided and compared to
state and national averages to set goals and action items to address curricular changes, educational innovations specific to
Heidelberg EPP programs such as STEAM and Math (HUCTM and Math Camps); and additional recruitment plans. Documents can
be found on the website in relation to the 8 measures; on our Continuous Improvement Plan; and in the evidence provided in this
report (documents). 

Tag the standard(s) or component(s) to which the data or changes apply.

1.3 Application of content and pedagogical knowledge
1.4 All P-12 students afforded access to college- and career-ready standards.
2.1 Partners co-construct mutually beneficial P-12 partnerships
3.1 Recruits and supports high-quality and diverse candidate pool
3.4 Creates and monitors candidate progress
4.1 Completer impact on student growth and learning
4.4 Completer satisfaction
5.3 Results for continuous program improvement are used
A.4.2 Satisfaction of Completers
A.5.4 Continuous Improvement
A.5.5 Continuous Improvement
x.1 Diversity
x.4 Previous AFI / Weaknesses

Upload data results or documentation of data-driven changes.

 December_18_2019.pdf

 October_8_2019.pdf

 Curriculum_Revision_Student_Feedback_2252020_(1).pdf

 Curriculum_Revision_Student_Focus_Group_Notes_2252020.pdf

 Curriculum_Revision_Student_Focus_Group_Signin_sheet_22520.pdf

 Heidelberg_University_Mail__Student_focus_group.pdf

 HU_EMail__Student_Focus_Group2.pdf

 Middle_Childhood_and_AYA_Education_Programs_catalogchangesubmissionform.pdf

 Primary_Education_Program_catalogchangesubmissionform.pdf

 Redesignstudent_presentation_.pdf

 Revision_Student_Feedback_v22252020.pptx.pdf

 20190910_HECAP_Meeting_Action_Agenda.pdf

 20190910_HECAP_Mtg_Invitation.pdf

 20190910_Post_Meeting_notesEnya_Granados.pdf

 20200211_HECAP_Meeting_Action_Agenda_(1).pdf



 20200630_HECAP_Newsletter_(1).pdf

 HECAP_Member_List_Attendance__201920__Attendance_20192020.pdf

 20190726__Polly_Cooper.pdf

 20190804__HU_EPP_Recruitment_Plan.2.pdf

 20190809__Rachel_Hiser.pdf

 20190911__HU_EPP_Recruitment_Plan.3.Polly_Cooper.pdf

 20190911__HU_EPP_Recruitment_Plan.4.Brady_Gibson.pdf

 Recruiting_Plan_Rationale_(1).pdf

6.2 Would the provider be willing to share highlights, new initiatives, assessments, research, scholarship, or service
activities during a CAEP Conference or in other CAEP Communications?

 Yes    No

6.3 Optional Comments

Section 8: Preparer's Authorization
Preparer's authorization. By checking the box below, I indicate that I am authorized by the EPP to complete the 2021
EPP Annual Report.

 I am authorized to complete this report.

Report Preparer's Information

Name: Stacey Pistorova

Position: Assistant Faculty of Elementary Education/Accreditation Coordinator

Phone: 419-448-2328; 567-868-2692

E-mail: spistoro@heidelberg.edu

I understand that all the information that is provided to CAEP from EPPs seeking initial accreditation, continuing accreditation
or having completed the accreditation process is considered the property of CAEP and may be used for training, research and
data review. CAEP reserves the right to compile and issue data derived from accreditation documents.

CAEP Accreditation Policy

Policy 6.01 Annual Report

An EPP must submit an Annual Report to maintain accreditation or accreditation-eligibility. The report is opened for data
entry each year in January. EPPs are given 90 days from the date of system availability to complete the report.

CAEP is required to collect and apply the data from the Annual Report to:

1. Monitor whether the EPP continues to meet the CAEP Standards between site reviews.
2. Review and analyze stipulations and any AFIs submitted with evidence that they were addressed.
3. Monitor reports of substantive changes.
4. Collect headcount completer data, including for distance learning programs.
5. Monitor how the EPP publicly reports candidate performance data and other consumer information on its website.

CAEP accreditation staff conduct annual analysis of AFIs and/or stipulations and the decisions of the Accreditation Council to
assess consistency.

Failure to submit an Annual Report will result in referral to the Accreditation Council for review. Adverse action may result.

Policy 8.05 Misleading or Incorrect Statements

The EPP is responsible for the adequacy and accuracy of all information submitted by the EPP for accreditation purposes,
including program reviews, self-study reports, formative feedback reports and addendums and site review report responses,



and information made available to prospective candidates and the public. In particular, information displayed by the EPP
pertaining to its accreditation and Title II decision, term, consumer information, or candidate performance (e.g., standardized
test results, job placement rates, and licensing examination rates) must be accurate and current.

When CAEP becomes aware that an accredited EPP has misrepresented any action taken by CAEP with respect to the EPP
and/or its accreditation, or uses accreditation reports or materials in a false or misleading manner, the EPP will be contacted
and directed to issue a corrective communication. Failure to correct misleading or inaccurate statements can lead to adverse
action.

 Acknowledge


